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Louisiana Comprehensive Curriculum, Revised 2008
Course Introduction

The Louisiana Department of Education issued the Comprehensive Curriculum in 2005. The
curriculum has been revised based on teacher feedback, an external review by a team of content
experts from outside the state, and input from course writers. As in the first edition, the
Louisiana Comprehensive Curriculum, revised 2008 is aligned with state content standards, as
defined by Grade-Level Expectations (GLEs), and organized into coherent, time-bound units
with sample activities and classroom assessments to guide teaching and learning. The order of
the units ensures that all GLES to be tested are addressed prior to the administration of iLEAP
assessments.

District Implementation Guidelines
Local districts are responsible for implementation and monitoring of the Louisiana
Comprehensive Curriculum and have been delegated the responsibility to decide if
e units are to be taught in the order presented
e substitutions of equivalent activities are allowed
e GLES can be adequately addressed using fewer activities than presented
e permitted changes are to be made at the district, school, or teacher level
Districts have been requested to inform teachers of decisions made.

Implementation of Activities in the Classroom

Incorporation of activities into lesson plans is critical to the successful implementation of the
Louisiana Comprehensive Curriculum. Lesson plans should be designed to introduce students to
one or more of the activities, to provide background information and follow-up, and to prepare
students for success in mastering the Grade-Level Expectations associated with the activities.
Lesson plans should address individual needs of students and should include processes for re-
teaching concepts or skills for students who need additional instruction. Appropriate
accommodations must be made for students with disabilities.

New Features

Content Area Literacy Strategies are an integral part of approximately one-third of the activities.
Strategy names are italicized. The link (view literacy strategy descriptions) opens a document
containing detailed descriptions and examples of the literacy strategies. This document can also
be accessed directly at http://www.louisianaschools.net/lde/uploads/11056.doc.

A Materials List is provided for each activity and Blackline Masters (BLMs) are provided to
assist in the delivery of activities or to assess student learning. A separate Blackline Master
document is provided for each course.

The Access Guide to the Comprehensive Curriculum is an online database of
suggested strategies, accommodations, assistive technology, and assessment
options that may provide greater access to the curriculum activities. The Access
Guide will be piloted during the 2008-2009 school year in Grades 4 and 8, with
other grades to be added over time. Click on the Access Guide icon found on the first page of
each unit or by going directly to the url http://mconn.doe.state.la.us/accessguide/default.aspx.



http://www.louisianaschools.net/lde/uploads/11056.doc
http://mconn.doe.state.la.us/accessguide/default.aspx

Louisiana Comprehensive Curriculum, Revised 2008

Senior Applications in English
Unit 1: Practicing Good Habits

Time Frame: Approximately four weeks

Unit Description

This unit focuses on learning and practicing the seven habits of highly effective teens with
emphasis on discovering a personal learning style, acquiring organizational skills, developing
successful methods of note-taking, reading, listening, and creating and maintaining successful
relationships. Literature studied will include The Seven Habits of Highly Effective Teens by Sean
Covey and other works selected by thematic connection.

Student Understandings

Students will develop habits of effectiveness. They will identify personal paradigms, analyze
their effectiveness, and formulate paradigm shifts. They will learn ways to build their own self-
esteem, to be proactive with choice, and to stay aware of their individual power. Students will
learn to set goals, manage time, and control fear. They will examine their relationships and learn
to seek win-win situations, to give understanding, and to value the strength of team work. They
will learn to celebrate diversity and to take care of themselves: body, brain, heart, and soul.
They will practice effective reading, note-taking, and listening and will experience the universal
qualities of literature by reading, understanding, and connecting to thematic selections.

The essential goals of this unit require students to read, comprehend, interpret, and analyze The
Seven Habits of Highly Effective Teens, demonstrating connections of personal significance to
the text. They will also read literary texts, recognizing that the literature is a reflection of self
and the universal qualities that influence our abilities to be effective. Other critical goals call for
students to respond to the texts, as well as to recognize the effects of the literary elements in the
texts. In addition, students will develop vocabulary and language skills, both oral and written.

Guiding Questions
1. Can students identify the seven habits of highly effective teens?
2. Can students identify their personal habits and change bad ones?
3. Can students develop a positive mission statement and learn how to attain it?
4. Can students learn and activate an effective time management system?
5. Can students identify and exemplify the traits of good relationships and the
necessary actions to maintain them?
Can students identify their learning styles and craft ways to use them to improve
learning?
Can students learn effective teamwork strategies?
8. Can students celebrate diversity?
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9. Can students apply the skill of balance with their attitudes toward body, brain,
heart, and soul?

10. Can students master note-taking skills?

11. Can students make connections between and among texts and respond to them
personally and analytically?

12. Can students demonstrate growth in independent reading, vocabulary acquisition,

composition, grammar, and style?

Unit 1 Grade-Level Expectations (GLES)

GLE#

GLE Text and Benchmarks

0la.

Extend basic and technical vocabulary using a variety of strategies, including
analysis of an author’s word choice (ELA-1-H1)

01b.

Extend basic and technical vocabulary using a variety of strategies, including
use of related forms of words (ELA-1-H1)

Olc.

Extend basic and technical vocabulary using a variety of strategies, including
analysis of analogous statements (ELA-1-H1)

03a.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including fiction/nonfiction (ELA-1-H3)

03b.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including drama/poetry (ELA-1-H3)

03c.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including public documents (ELA-1-H3)

04

Evaluate ways in which the main idea, rationale or thesis, and information in
complex texts, including consumer, workplace, public, and historical
documents, represent a view or comment on life (ELA-1-H4)

05

Analyze and critique the impact of historical periods, diverse ethnic groups,
and major influences (e.g., philosophical, political, religious, ethical, social) on
American, British, or world literature in oral and written responses (ELA-6-H1)

07e.

Analyze and synthesize in oral and written responses distinctive elements (e.g.,
structure) of a variety of literary forms and types, including short stories,
novellas, and novels (ELA-6-H3)

09a.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, interpreting and evaluating
presentation of events and information (ELA-7-H1)

09b.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, evaluating the credibility of
arguments in nonfiction works (ELA-7-H1)

09c.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, making inferences and
drawing conclusions (ELA-7-H1)

09d.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, evaluating the author’s use
of complex literary elements (e.g., symbolism, themes, characterization, ideas)
(ELA-7-H1)
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GLE#

GLE Text and Benchmarks

09f.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, making predictions and
generalizations about ideas and information (ELA-7-H1)

09g.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, critiquing the strengths and
weaknesses of ideas and information (ELA-7-H1)

09h.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, synthesizing (ELA-7-H1)

11.

Analyze and evaluate the philosophical arguments presented in literary works,
including American, British, or world literature (ELA-7-H2)

12.

Analyze and evaluate works of American, British, or world literature in terms
of an author’s life, culture, and philosophical assumptions (ELA-7-H3)

13a.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including identifying cause-effect
relationships (ELA-7-H4)

13b.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including raising questions (ELA-7-H4)

13c.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including reasoning inductively and
deductively (ELA-7-H4)

13d.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including generating a theory or hypothesis
(ELA-7-H4)

13e.

Analyze information within and across grade-appropriate print and non-print
texts using various reasoning skills, including skimming/scanning (ELA-7-H4)

13f.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including distinguishing facts from
opinions and probability (ELA-7-H4)

14a.

Develop complex compositions, essays, and reports that include a clearly stated
central idea/thesis statement (ELA-2-H1)

14b.

Develop complex compositions, essays, and reports that include a clear, overall
structure (e.g., introduction, body, appropriate conclusion) (ELA-2-H1)

14c.

Develop complex compositions, essays, and reports that include supporting
paragraphs organized in a logical sequence (e.g., spatial order, order of
importance, ascending/descending order, chronological order, parallel
construction) (ELA-2-H1)

15a.

Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include word choices
appropriate to the identified audience (ELA-2-H2)

15b.

Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include vocabulary
selected to clarify meaning, create images, and set a tone (ELA-2-H2)

15c.

Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include the following:
information/ideas selected to engage the interest of the reader (ELA-2-H2)
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GLE # | GLE Text and Benchmarks

15d. Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include the following:
clear voice (individual personality) (ELA-2-H2)

16a Develop complex compositions using writing processes such as the following:
Selecting topic and form (e.g., determining a purpose and audience.(ELA-2-

H3)

16b. Develop complex compositions using writing processes such as prewriting
(e.g., brainstorming, clustering, outlining, generating main idea/thesis
statements) (ELA-2-H3)

16g. Develop complex compositions using writing processes such as the following:
publishing using available technology (ELA-2-H3)

16c. Develop complex compositions using writing processes such as drafting (ELA-
2-H3)

16d. Develop complex compositions using writing processes such as conferencing
with peers and teachers (ELA-2-H3)

17b. Use the various modes to write complex compositions, including
problem/solution essay (ELA-2-H4)

17f. Use the various modes to write complex compositions, including process
analyses (ELA-2-H4)

19a. Extend development of individual writing style to include avoidance of
overused words, clichés, and jargon (ELA-2-H5)

19b. Extend development of individual writing style to include a variety of sentence
structures and patterns (ELA-2-H5)

19c. Extend development of individual writing style to include diction that sets tone
and mood (ELA-2-H5)

19d. Extend development of individual writing style to include vocabulary and
phrasing that reflect the character and temperament (voice) of the writer (ELA-
2-H5)

20a. Write for various purposes, including interpretations/explanations that connect
life experiences to works of American, British, and world literature
(ELA-2-H6)

21 Apply standard rules of sentence formation, including parallel structure (ELA-
3-H2)

22a. Apply standard rules of usage, for example: avoid splitting infinitives (ELA-3-
H2)

22b. Apply standard rules of usage, for example: use the subjunctive mood
appropriately (ELA-3-H2)

23a. Apply standard rules of mechanics and punctuation, including parentheses
(ELA-3-H2)

23b. Apply standard rules of mechanics and punctuation, including brackets (ELA-
3-H2)

23c. Apply standard rules of mechanics and punctuation, including dashes (ELA-3-
H2)

23d. Apply standard rules of mechanics and punctuation, including commas after

introductory adverb clauses and long introductory phrases (ELA-3-H2)
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GLE # | GLE Text and Benchmarks

23e. Apply standard rules of mechanics and punctuation, including quotation marks
for secondary quotations (ELA-3-H2)

23f. Apply standard rules of mechanics and punctuation, including internal
capitalization (ELA-3-H2)

239. Apply standard rules of mechanics and punctuation, including manuscript form
(ELA-3-H2)

24. Use a variety of resources (e.g., dictionaries, thesauruses, glossaries,
technology) and textual features (e.g., definitional footnotes, sidebars) to verify
word spellings (ELA-3-H3)

25. Use standard English grammar, diction, and syntax when speaking in formal
presentations and informal group discussions (ELA-4-H1)

26a. Select language appropriate to specific purposes and audiences for speaking,
including delivering information/book reports in class (ELA-4-H1)

26b Select language appropriate to specific purposes and audiences for speaking
including: conducting interview/surveys of classmates or the general public
(ELA-4-H1)

26cC. Select language appropriate to specific purposes and audiences for speaking,
including: participating in class discussions (ELA-4-H1)

27h. Listen to detailed oral instructions and presentations and carry out complex
procedures, including writing responses (ELA-4-H2)

27c. Listen to detailed oral instructions and presentations and carry out complex
procedures, including forming groups (ELA-4-H2)

27d. Listen to detailed oral instructions and presentations and carry out complex
procedures, including taking accurate, detailed notes (ELA-4-H2)

29a. Deliver presentations that include the following: language, diction, and syntax
selected to suit a purpose and impact an audience (ELA-4-H3)

29c. Deliver presentations that include the following: an organization that includes
an introduction, relevant examples, and/or anecdotes, and a conclusion
arranged to impact an audience (ELA-4-H3)

30a. Use active listening strategies, including monitoring messages for clarity
(ELA-4-H4)

30b. Use active listening strategies, including selecting and organizing information
(ELA-4-H4)

30c. Use active listening strategies, including noting cues such as changes in pace
(ELA-4-H4)

31b. Deliver oral presentations, including responses that analyze information in texts
and media (ELA-4-H4)

33b. Participate in group and panel discussions, including acting as facilitator,
recorder, leader, listener, or mediator (ELA-4-H6)

35a. Locate, analyze, and synthesize information from a variety of complex
resources, including multiple print texts (e.g., encyclopedias, atlases, library
catalogs, specialized dictionaries, almanacs, technical encyclopedias,
periodicals) (ELA-5-H2)

35b. Locate, analyze, and synthesize information from a variety of complex

resources, including electronic sources (e.g., Web sites, databases) (ELA-5-H2)
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GLE # | GLE Text and Benchmarks

35c. Locate, analyze, and synthesize information from a variety of complex
resources, including other media (e.g., community and government data,
television and radio resources, and audio and visual materials) (ELA-5-H2)

36 Analyze the usefulness and accuracy of sources by determining their validity
(e.qg., authority, accuracy, objectivity, publication date, coverage) (ELA-5-H?2)

37a. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including formulating clear research questions (ELA-
5-H3)

37b. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including evaluating the validity and/or reliability of
primary and/or secondary sources (ELA-5-H3)

37c. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including using graphic organizers (e.g., outlining, charts,
timelines, webs) (ELA-5-H3)

37d. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including compiling and organizing information to
support the central ideas, concepts, and themes of a formal paper or
presentation (ELA-5-H3)

39b. Use word processing and/or technology to draft, revise, and publish various
works, including analytical reports that include databases, graphics, and
spreadsheets (ELA-5-H4)

40a. Use selected style guides to produce complex reports that include credit for
sources (e.g., appropriate parenthetical documentation and notes) (ELA-5-H5)

40b. Use selected style guides to produce complex reports that include the
following: standard formatting for source acknowledgment (ELA-5-H5)

41. Analyze and synthesize information found in various complex graphic

organizers, including detailed maps, comparative charts, extended tables,
graphs, diagrams, cutaways, overlays, and sidebars (ELA-5-H6)
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Sample Activities

Activity 1: Reading to Learn (Ongoing) (GLEs: 01a, 03a, 03b, 03c, 04, 09a, 09¢c, 09f, 11, 12,
13a, 13b, 13c, 13d, 13e, 13f)

Materials List: pen, paper, and high interest, multi-level readings of fiction, non-fiction, and
technical variation, Skills Index BLM

The teacher should spur growth in independent reading skills and motivate students to read by
providing time and skill instruction through selected readings. Teachers will design an
independent reading program and approve selections from the literature study to foster this
development. Student choice of reading material should be allowed to insure student interest and
engagement. Class time should be dedicated to teaching strategies that allow students to grow as
independent readers, both silently and orally. This program will be especially important if
students are reluctant readers or are not accustomed to reading independently for sustained
periods of time. The teacher should monitor this reading, making sure to incorporate both oral
and written responses to the text. Responses may be initiated through a variety of strategies,
including response logs, dialogue letters or journals, informal discussions at the end of the
reading focus time, and book talks. Whatever the strategy or combination of strategies, students
should be able to summarize their readings and demonstrate comprehension, interpretation, and
analysis upon the request of the teacher; acquisition of such skills should be charted on a skills
index. The teacher will assess student engagement in this program by accessing the student log
of readings, their responses, and the skills index. As skills are practiced within each unit, the
students will check them in the index and record the date of skill engagement. The Skills Index
BLM is provided.

Activity 2: Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, 0ic, 24)

Materials list: student notebook/vocabulary log, pen, various texts from reading, dictionaries,
thesauruses

As students read the works of each unit and participate in class activities, they will record new
and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing
vocabulary log, which will include the following for each word:

e the definition

e the part of speech

e the sentence from the text or activity with the word used

e astudent-composed sentence using the word in context appropriately

Skill development should focus on:
e analysis of an author’s word choice
e use of related forms of words
e analysis of analogous statements
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Students should see the lasting value of words selected by authors and note them as they read, so
their own vocabulary will grow to encompass words from all cultures.

Students should be encouraged to visit http://visuwords.com to study a graphic presentation of
each word they record. They should enter the word and press the arrow at the end of the search
site. While the word loads, they will scroll down to the legend at the bottom of the screen and
note which colors denote nouns, verbs, adjectives, and adverbs. Students will pay attention to
the identification of hyponyms, meromyns, hypernyms, and holomyns. They will look for the
trails that indicate similarity, opposition, participial status, attribute, or pertinence and note the
other trails that show verb group, entails, also see, causes, derivation, topic, region, and usage
domains. Students should be ready to use these words in sentences both orally and in writing. By
moving the curser over the chart and pausing on each element, the students will see that the
script appears to provide clarity. Use of this site will reinforce vocabulary learning.

Activity 3: Writing to Connect and to Understand (Ongoing) (GLEs: _05, 09a, 09c, 09d,
09f, 20a, 30b)

Materials list: teacher-developed prompts and rubrics, paper, pen, technology for publication (if
available)

Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts
may assume any format, but all should address comprehension and higher-order thinking skills
and lead students to connect ideas in texts and real-life experiences. Prompts can be used to
begin discussion, develop understanding, or assess learning. During discussion students will use
active-listening strategies, including monitoring messages for clarity and selecting and
organizing essential information. Students should be encouraged to identify strong insight
provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the
study of Sean Covey’s The 7 Habits of Highly Effective Teens. For many teachers, the journal
serves as a bell-ringer activity and forethought about a particular topic or text or theme. Once a
week, the teacher will ask students to revise a journal for publication. The teacher will use these
journal revisions to pull sentences for grammar review and mini-lessons on common grammar
errors. Grammar lessons will spring from student writing, along with lesson on matters of style.
The study of each habit will generate new journal prompts. The teacher can give the following
list of prompts from which students may choose as they study the corresponding part of the
book:

Part One:
e An English poet said, “We first make our habits, then our habits make us.” Respond to
the truthfulness or lack of it in your life.
e Samuel Smiles said,
“Sow a thought, and you reap an act;
Sow an act, and you reap a habit;
Sow a habit, and you reap a character;
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Sow a character, and you reap a destiny.”

Give an example of a thought you expressed that brought forth an act; identify an act that

became a habit; explain a habit that you feel has shaped your character. Finally, is your

character right now leading toward a destiny you want? Explain.

What don’t you like about yourself?

What are your best traits?

George Bernard Shaw, English playwright, said, “Better keep yourself clean and bright;

you are the window through which you see the whole world.” Apply this metaphor to

yourself and describe what areas might need a little glass polishing.

What is one of your self-paradigms?

What is a limiting paradigm you need to contradict?

Cecil B. DeMille once said, “It is impossible for us to break the law. We can only break

ourselves against the law.” Explain the meaning of this quote.

Make a list of the things that matter most to you.

List your principles.

Respond to the following quotes:

o “Friendship with one’s self is all important, because without it one cannot be
friends with anyone else in the world.” ~ Eleanor Roosevelt
o “If you don’t take control of your life, don’t complain when others do.” ~ Beth

Mende Conny

When was the last time you were conscious of treating others as you would like to be

treated? Summarize the incident and how you felt.

Habit One:

Respond to the following quotes:
o Elaine Maxwell states, “Whether I fail or succeed shall be no man’s doing but my
own. | am the force.”
o Abraham Lincoln states, “People are just about as happy as they make up their
mind to be.”

Habit Two

What have you done with your life over the past year?

What kind of friends do you want to have?

What will you contribute to the community?

What will you stand for?

How will you continue your learning after this year?

What are your talents?

Have you used negative labels? What and with whom?

How can you tell if your ladder is leaning against the right wall?

After you have written your mission statement, you can set goals. As you do so,
determine the cost of each goal.

An old saying states, “A goal not written is only a wish.” Give your goals power by
writing them down.

What can you do to truly commit to your goals?

Who can you rope up with now to achieve your goals?

What weakness are you determined to turn into a strength? How will you do this?

Senior Applications in English<>Unit 1<>Practicing Good Habits 9



Louisiana Comprehensive Curriculum, Revised 2008

Habit Three:

e | put first things first.

e How do I respond to peer pressure?

e What comfort zone items distract you from accomplishing your plan on time?

e Edmund Hilary said, “It’s not the mountain we conquer, but ourselves.” How is this

true?
“Winning is nothing more than rising each time you fall.” Respond to this statement.

e “Two roads diverged in a wood, and | —

I took the one less traveled by,
And that has made all the difference.”
Robert Frost
How are this poet’s words true in your own life?

e Saying no when all your friends are saying “yes” takes raw courage.

e All successful people have the habit of doing the things failures don’t like to do. They
don’t like doing them necessarily. But their disliking is subordinated to the strength of
their purpose. How is this statement true in your life?

e “Only Robinson Crusoe has everything done by Friday.” (Unknown Author)

The Relationship Bank Account:

e What’s it like to be in a relationship with you?

e What do you wish you had more time to spend doing?

e Martin Luther King said, “Life’s most urgent question is: What are you doing for
others?” How do you answer this question?

e What will happen if you develop a pattern of not doing what you say you will do?

e The Japanese say, “One kind word can warm three winter months.” What was your last
act of kindness? What can you do today?

e To have friends, you have to be a friend. Do you see a need for reciprocity in
relationships?

e People need to be listened to almost as much as they need food. Who listens to you? To
whom do you listen?

e To whom do you need to apologize?

Habit Four:

e C.S. Lewis states, “Pride gets no pleasure out of having something, only out of having
more of it than the next man.” How does this quote relate to you?

e How do you make life less difficult for others?

e Lily Tomlin says, “The trouble with the rat race is that even if you win, you’re still a rat.”
How are you caught up in the rat race?

Habit Five:

e Before | can walk in another’s shoes, | must first remove my own.

e The American Indian proverb goes, “Listen, or thy tongue will make thee deaf.”

e All people see the world, not as it is, but as they are.

Habit Six:

e “Alone we can do so little; together we can do so much.” ~ Helen Keller

e “l once complained to my father that I didn’t seem to be able to do things the same way
other people did. Dad’s advice? ‘Margo, don’t be a sheep. People hate sheep. They eat
sheep.”” ~ Margo Kaufman
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“Greetings. | am pleased to see that we are different. May we together become greater
than the sum of both of us.” ~ Mr. Spock

“The smallest minority on earth is the individual.” ~ Ayn Rand

“Fear makes strangers of people who should be friends.” ~ Shirley MacLaine
“Differences create the challenges in life that open the door to discovery.” ~Stephen
Covey

“A mouse does not rely on just one hole.” ~ Plautus

Habit Seven:

The time to repair the roof is when the sun is shining.

“Everyone is a house with four rooms: physical, mental, emotional, spiritual. Unless we
go into every room every day, even if only to keep it aired, we are not a complete
person.” ~ Ruth Godden

“People who cannot find time for recreation are obliged sooner or later to find time for
illness.” ~ John Wanamaker

“Within you is a stillness and sanctuary to which you can retreat at any time and be
yourself.” ~ Hermann Hesse

Your body will honor you with wellness if you honor it with awareness.

Forget supermodels. If more people could look like them, they wouldn’t be called super.
“Take out your brain and jump on it — it gets all caked up.” ~ Mark Twain

“Keep learning about the world. Use you mind to the hilt. Life passes quickly and,
toward the end, gathers speed like a freight train running downhill. The more you know,
the more you enrich yourself and others.” ~ Susan Trott

“The most important ingredient we put into any relationship is not what we say or what
we do, but what we are.” ~ Stephen R. Covey

“Life loves to be taken by the lapel and told,”I’m with you, kid. Let’s go.”” ~ Maya
Angelou

“Laughter is the shortest distance between two people.” ~ Victor Borge

“The soul was never put in the body to stand still.” ~ John Webster

“Balance is the key to success in all things. Do not neglect your mind, body, or spirit.
Invest time and energy in all of them equally — it will be the best investment you ever
make, not just for your life but for whatever is to follow.” ~ Tanya Wheway

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for
development of prompts to encourage thoughtful responses to texts. This technigque serves as an
after reading activity and reinforces comprehension on all levels. Its goals are to construct
meaning of text, to help the student delve beyond the words on the page, and to relate outside
experiences from other texts. Following is an example list of the levels of questioning teachers
and students may generate in class discussion:
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Goal Query

Initiate discussion. What is the author trying to say?
What is the author’s message?
What is the author talking about?

Focus on author’s message. That’s what the author says, but what does it mean?
Why did the author choose this word?

Link information. How does that connect with what the author
already told us?

What information has the author added here that
connects or fits with ?

Identify difficulties with the way the Does that make sense?

author has presented information or ideas. | Did the author state or explain that clearly? Why or
why not? What do we need to figure out or find
out?

Encourage students to refer to the text
because they have misinterpreted, or to Did the author tell us that?

help them recognize that they have made Did the author give us the answer to that?
an inference.

*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo,
Nancy Frey, and Gay lvey

Along with using journals, teachers may also use Admit and Exit Slips (blank half-sheets of
paper) which allow students to respond to prompts or to pose questions as they enter the
classroom in preparation for the day or to close the day. This technique allows students, first, to
address particular concerns about reading material, homework from the night before, or in
preparation for a topical study. Second, the students are given the opportunity, on the Exit Slips,
to address learning for the day and to present their thoughts and questions to the teacher so the
teacher might address these needs in future lessons. Students should either submit the response to
the teacher for formative assessment or discuss the response with the whole class as initiation,
comprehension, or closure activities.

Teachers should also utilize reader’s response criticism, which allows students to respond to a
text both personally and analytically. In such responses, students can answer the following three
questions:

e What is the predominant effect of this piece on you?

e What creates this effect?

e What is the significance or importance of this effect on you?

Finally, teachers should ask that students write analytically to demonstrate solid understanding of
presented materials. This type of writing can be informal, as in a one page/one side response or it
can be a formal personal or literary analysis essay:

e One Page/One Side Responses: Students write to prompts by covering one side of the
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paper completely. Responses can be as structured as deemed appropriate by the teacher;
for example, students could do a free write in response to a particular theme or idea, or
they could write a “mini” essay complete with brief introduction, body paragraph, and a
conclusion. (The teacher may want to require total number of words per student, unless
the composition is to be typed.)

Activity 4: Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c,
19d, 21, 223, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23q, 25, 27b, 27d)

Materials list: samples taken from student writings, sample ACT/SAT questions, teacher
developed Grammar and Style Sheet BLM, three-ring binder for handouts

The teacher will conduct mini-lessons focused on problems evident in student writing, oral
presentations, vocabulary development, or standardized tests. These mini-lessons should focus
on the following:

e sentence-formation problems (e.g., parallel structure)

e standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive
mood)

e standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes,
commas after introductory adverb clauses, commas after long introductory phrases,
quotation marks for secondary quotations, internal capitalization, manuscript form)

¢ individual-style development (e.g., avoidance of overused words, clichés, and jargon,
use of a variety of sentence structures and patterns, use of diction that sets tone and
mood, use of vocabulary and phrasing that reflect the character and temperament or
voice of the writer)

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT
assessments, from student writing, and from teacher-created models for literary and research
writing. Mini-lessons should be ongoing and skill-specific.

Following is an example of a mini-lesson for a particular stylistic error that flaws student writing
and, once learned, immediately produces a higher caliber of composition.

Correcting Weak Verbs

Teachers should pull a wide array of “cuts” from one of the essays presented in this unit. The
teacher should present these cuts to the class via the overhead or a projector. The teacher should
ask students to read along with her/him and to note each time a form of the verb to be is used. If
proper cuts are selected, odds are, even in a small piece, the students will have used all forms of
the verb: is, are, am, was, were, be, being, been. The teacher should focus on the verb usage
weaknesses and ask students to help correct them with active verbs. Once students see the
overuse of being verbs in presentation, teachers should return their essays to them and ask that
they edit their own papers by removing most forms of the verb to be. From this point forward,
this stylistic weakness should not be tolerated.
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Activity 5: Pre-Reading and Reading for The Seven Habits of Highly Effective Teens (GLEs
03a, 09a, 09b, 09c, 09f))

Materials list: student copies of The Seven Habits of Highly Effective Teens, paper, pen, Split-
Page Notes BLM, three-ring binder for handouts

As a pre-reading strategy, the teacher will ask students to consider whether they have the habit of
improvement. As a large group, students will brainstorm (view literacy strategy descriptions) a
list of ways that they strive to improve. The teacher will ask students to complete such sentence
openers as “l wantto.... Oneof mygoalsis.... lwanttostop.... I wanttostart....” The
teacher will ask students to volunteer their sentences. Students will read their statements aloud

in the whole group, and the teacher will ask for questions and comments to provoke class
discussion. Students will choose one statement to turn in to the teacher as a personal goal for
improvement.

The teacher will introduce The Seven Habits of Highly Effective Teens and explain this on-going
assignment for each chapter. Students will read The Seven Habits of Highly Effective Teens by
Sean Covey and will summarize each chapter using the split-page notetaking strategy (view
literacy strategy descriptions). With each chapter, the students will take notes as they read,
recording a summary of all pertinent information on the larger portion of the note page
occupying the right side. Any questions, connections, vocabulary words, and commentary are to
be recorded in the smaller first section on the note page located on the left side. Students are to
respond to all prompts for information within the text, including the prompt and the answer to
each in their notes. Chapter notes will be checked by the teacher for completion.

Activity 6: The Seven Habits of Highly Effective Teens: Part One: The Setup (09h, 13b, 15a,
15b, 16a, 16b, 16¢, 16g, 20a, 27c, 30a, 30b, 33b)

Materials list: student copies of The Seven Habits of Highly Effective Teens, paper, pen, Split-
Page Note Taking BLM, three-ring binder for handouts, Habits BLM, Artful Products Rubric
BLM, Life Center Survey BLM, Guiding Principle Essay BLM, Letter Rubric BLM, Baby Steps
1BLM

The teacher will lead students through the first part of Covey’s book to familiarize them with his
first two concepts: “Get in the Habit” and “Paradigms and Principles.” Students will read these
two chapters in a period of silent, sustained reading.

The teacher will facilitate understanding of these concepts by guiding students through the
following exercises:

e (Good and Bad Habits (GLEs: 16b, 30b)
Students will group in pairs with each individual listing four of his great habits and four
of his worst habits. Teachers will provide the Habits BLM. As well, each student will
identify the good results from the great habits and the bad results from the worst habits.
With a partner, the students will read about each other’s habits and brainstorm (view
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literacy strategy descriptions) changes that could be made to alter the bad to good. They
will apply their advice to four life areas: in school, with family, with friends, and with
others. The partners will discuss changes to habits as they relate to school, family,
friends, and others. Teacher will dismiss pairs to form whole group and lead a discussion
of habits, listing on the board or overhead the commonalities of habits and changes as a
closing activity.

e Artful Presentation of the Seven Habits (GLEs: 09h, 16a)
Students will prepare a poster, a wallpaper, a screensaver, or an MP3 of the seven
effective habits to use for daily self-reinforcement. Students will include at least seven
accurate facts and graphic creativity. The number of graphic effects are left to the
creative taste of the students. The product is to be artful and legible and appropriate for
display in class. Teachers may use the Artful Product Rubric BLM or create one. The
rubric is to be provided the students prior to attempting the assignment.

e Guiding Principles (GLEs 13b, 20a)
Students will participate in the life center survey and follow the directions for scoring.
The teacher will give students a copy of the survey and scoring device to be found on
Life Center BLM. Students should familiarize themselves with their score and its
meaning, and then, students should consider a principle-centered life. The teacher will
lead the class in a discussion of what principles guide them. Students should identify a
difficult but necessary principle for them to live by and will write a response exploring
ways to make the principle less difficult to include in their daily living. They should
address these questions: What is the principle? Describe one time it has been difficult to
apply the principle. How can it become easier to use in your daily life? Why is this use
important?
This paper will be submitted to the teacher for assessment. The Guiding Principle Essay
Rubric BLM or one created by the teacher should be used to assess the essay.

e Good Deeds (GLEs 16b, 27c, 30a, 30b, 33b)
The teacher will direct students to form groups of three or four and brainstorm a list of
selfless good deeds that could be readily acted upon. Each student will choose a deed
and act upon it within the next 24 hours. Groups will re-form, and members will share
their good deeds and compare their reactions to the deeds. One member of the group will
record the reactions, one will act as a recorder of listening skills, and one will share the
common reactions of the group with the class. The class at last will seek to understand
the significance of the commonalities of the reactions within all groups in a whole class
discussion wherein the teacher will record commonalities on the board or overhead.

e Letter of Thanks (GLEs 15a, 15b, 16a, 16c, 169)
Teachers will instruct students about formal letter writing so students will have adequate
guidelines for creation of letters. Students will write a letter of thanks to someone who
deserves their gratitude. The letter will detail the reasons for appreciation and emphasize
the positive effect the recipients have had on the writer. The composition should use
selected vocabulary and details appropriate to audience as well as applying standard rules
of mechanics and punctuation. Teachers should access the Letter Rubric BLM, which is
provided for scoring.

e Baby Steps
Teachers should direct students to complete the list of baby steps on page 28 so students
can practice being positive, showing appreciation, and thinking about their paradigms and
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principles. Students should be prepared to share their experiences concerning these baby
steps with their classmates through an oral presentation. The teacher will call for these
presentations when adequate time has been provided students to complete the
assignments. The Baby Steps 1 BLM will be given students by the teacher.

Activity 7: The Seven Habits of Highly Effective Teens: Part Two: The Private Victory
(GLEs 03a, 04, 07e, 09a, 09b, 09c¢, 09g, 09h, 11, 13c, 13f, 15a, 15c, 15d, 16b, 20a, 27b, 293,
31b, 36, 37a, 37b, 37c, 37d, 41)

Materials List: samples taken from student writings, sample ACT/SAT questions, three-ring
binder for handouts, Baby Steps 2 BLM, Behavior Paragraph Rubric BLM, Baby Steps 3 BLM,
The Great Discovery BLM, Franklin Covey Mission Statement BLM, Baby Steps 4 BLM,
Planning Well BLM, Baby Steps 5 BLM, Split-Page Notetaking BLM, Weekly Planner BLM,
Time Quadrant BLM

The teacher will lead students through the second part of Covey’s book to familiarize them with
another of his concepts and the first three habits as follows:
e The Personal Bank Account
0 Habit 1: Be Proactive
0 Habit 2: Begin with the End in Mind
O Habit 3: Put First Things First

The teacher will facilitate understanding of these concepts by guiding students through the
following exercises:

Habit One: Be Proactive

e Observation Power (GLEs 13c)

Teachers should ask students to test their powers of observation, using common sights as
material for recalled observations. Teachers should access the Powers of Observation
Test at http://www.oldjoeblack.Onyx.com/thinktst.ntm to project with an LCD projector for
class use and direct the students to test their powers of observation or access the site in a
student computer lab.

e The Powers of Observation in the Works of Sir Arthur Conan Doyle (GLEs 09f, 13c)
Students should read a Sherlock Holmes story by Sir Arthur Conan Doyle such as “The
Adventure of the Speckled Band,” using the literacy strategy DR-TA (view literacy
strategy descriptions). This strategy will allow the teacher to lead the class through the
reading with frequent stops for student prediction and discussion. The teacher can first
draw students’ attention to background information and elicit information about their
personal experiences with observation. For example, the teacher should discuss the
character of Sherlock Holmes, inquiring what students know of this name and character.
The teacher will provide background information about Sir Arthur Conan Doyle. Then,
teachers will use the following prompts before, during, and after reading the story.
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Using your knowledge of Doyle and Holmes, what do you think the title of the story
means?

After the paragraph beginning: “There is no mystery. . . ,” what conclusions can you
draw about Holmes? What predictions can you make?

After the paragraph beginning, “I could not sleep that night. . . ,” make predictions.

After the paragraph beginning, “This is a very deep business. . . ,” make predictions.

After Holmes’ statement, “We shall walk out upon the lawn. . . ,” make predictions.

How accurate were your predictions? What can you do to make better use of your
powers of observation?

Frequent stops will give students the opportunity to predict, revise predictions, and
maintain a written record. If needed, teachers may access such stories at:
http://www.4literature.net/Arthur_Conan_Doyle/ where they will find an e-text of many
of Doyle’s stories. Students should record the powers of observation Sherlock uses to
solve the mystery and then discuss their story with their group, concentrating on the
power of observation. Students should discuss with their group how the power of
observation could help them if they sharpened their observation skills.

e Observe and Reflect (Proactive and Reactive Choices) (GLEs 13c, 15c, 15d)
Teachers should direct students to observe one day in their classes and on campus the
activities of others. Students should, from these observations, describe one activity and
decide whether the activity reflected proactive or reactive choices on the parts of the
participants. Finally, students should write a reflection of the scenario and explain the
significance or consequence of the encounter on the participants, being sure to answer the
question: What have you learned from the observation? These compositions should have
a clear purpose, audience, and voice, and teachers should lead students to incorporate
details that are engaging.

e Kindness Board (GLEs 09c, 11, 13c, 16b, 20a)
Teachers will lead students to brainstorm possible acts of kindness and record them one
at a time on individual note cards. All of the cards will be tacked to a kindness bulletin
board. When one of the possibilities becomes a reality, the card will be transferred to a
colored card with the act, the name of the doer, and the date. The colored card will be
tacked upon the bulletin board. Periodically, students will be asked to update the possible
acts.
To reinforce this concept of kindness, teachers should lead students in seeing a literary
example of such kindness in Katherine Mansfield’s “The Doll’s House.” Students should
read the short story and note examples of kindness in the story. In a class discussion,
students should share their ideas and responses to the story. Then, students should write a
response to the acts of kindness presented in the story and the relevance of such acts in
the world and in their own lives.

e Baby Steps
Teachers should direct students to complete the list of baby steps on pages 45 and 46 to
practice keeping promises, doing random acts of kindness, tapping into their talents,
being gentle with themselves, renewing themselves, and being honest. Students should be
prepared to share experiences concerning these baby steps with their classmates through
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an oral presentation. The teacher will call for these presentations when adequate time has
been provided for students to complete the assignments. The Baby Steps 2 BLM will be
given to students by the teacher.

Proactive/Reactive Behavior (GLEs 09a, 09b, 09c¢, 09g, 13c, 15a, 15c¢) The teacher will
direct students to bring an article from a magazine, newspaper, or online source about
positive attitude to class, to write several paragraphs summarizing the article and at least
one paragraph agreeing or disagreeing with the article. Teachers should access the
Behavior Paragraph Rubric BLM for assessment.

Positive Behaviors (GLEs 09a, 36, 37d)

The students will research quotations using reference material provided by the teacher
(Bartlett’s Quotations, song lyrics, or literary selections) concerning positive behavior
and positive attitudes. Each student will collect ten quotes that seem to resonate within
their hearts and minds. The teacher will collect them, and the class as a whole will vote
on the top ten. These quotes will be given to small groups who will prepare the quote for
permanent display in the room.

Baby Steps

Teachers should direct students to complete the list of baby steps on page 71 and 72 so
students can practice active and reactive language. Students should be prepared to share
their experiences concerning these baby steps with their classmates through an oral
presentation. The teacher will call for these presentations when adequate time has been
provided to students to complete the assignments. The Baby Steps 3 BLM will be given
to students by the teacher.

Habit Two: Begin with the End in Mind

The Great Discovery

Teachers will direct students to participate in The Great Discovery on pages 86-89 of the
book. Use the blackline master for convenience. This exercise should clarify for
students some of their beliefs as preparation for designing a mission statement.

The Mission Builder

Teachers will direct students to visit Franklin Covey’s Mission Builder at
http://www.franklincovey.com/fc/library _and_resources/mission_statement builder and
participate in the parts of it. As a result of this work, students should be able to present
teachers with a copy of their mission statements. If unable to use the site, teacher should
lead students through the mission-building process using the Franklin Covey Mission
Builder BLM.

Baby Steps

Teachers should direct students to complete the list of baby steps on page 104 so that
students can practice recognizing career skills, reviewing their mission statement,
examining crossroads, and leading others in self-discovery. Students should be prepared
to share their experiences concerning these baby steps with their classmates through an
oral presentation. The teacher will call for these presentations when adequate time has
been provided students to complete the assignments. The Baby Steps 4 BLM will be
given students by the teacher.
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Habit Three: Put First Things First

Your Schedule (GLEs: 16¢, 20a)

Teachers will direct students to formulate a schedule of their typical day. Teachers may
prompt students with such questions as these: What events occupy your time? How is
that time allocated? When does your day start and end? From that schedule, which
events are important, and which are not important and not urgent? Students are to make a
schedule based on the priorities established as important, whether urgent or not.

Time Management (GLEs: 03c, 04, 09qg, 23d, 29a)

The teacher will direct students to the University of Chicago site,
http://counseling.uchicago.edu/resources/virtualpamphlets/time_management.shtml,
where they will find a number of articles about the management of time. Each student is
to read, summarize, and evaluate an article assigned by the teacher. Each student must
prepare the material to present orally to the class in such a way that all students will
benefit from their work with the article. Students will use correct grammar in a faithful
summary of the article, focusing on appropriate usage of commas, particularly the use of
commas after adverbial clauses and/or introductory phrases. In concluding their work,
students should make a value judgment as to the reliability and worth of the article and
share that judgment with the class as well.

Time Management Test (GLEs: 03c, 09a, 09¢c, 09f)

The teacher will direct students to the Dartmouth site at
http://www.dartmouth.edu/~acskills/docs/planning_well.doc to take the test on planning.
Students will score themselves at the close of the test with the instrument provided on the
site. If unable to access the Internet, please use the Planning Well BLM that is provided.
Students should score themselves and make a judgment about their ability to manage
time and a plan to address their shortcomings.

Put First Things First (GLEs: 01a, 09a, 13b)

The teacher will direct students to read Chapter Three: Put First Things First and use the
Split-Page Note-Taking BLM to summarize the chapter, collect vocabulary words, and
formulate questions. These notes will serve as a basis for class discussion of this
material.

Time Quadrants (GLEs: 09a, 16b, 16c, 37¢)

The teacher will introduce the use of Time Quadrants by supplying students with the
Time Quadrant BLM, a graphic organizer that will allow students to prioritize their
personal data. The teacher will discuss the chapter reading, focusing on the use of the
Time Quadrants. Students will practice with the Time Quadrants graphic organizer
(view literacy strategy descriptions), first listing all typical activities that span each week
and/or month, and then prioritizing them according to the Time Quadrants. Students will
identify their roles (household member, student, friend, worker, etc.) and list the major
responsibilities of each role for that week. Then, students will develop a weekly planner,
either by acquiring one, using a notebook, or using the Weekly Planner BLM. After a
teacher-led discussion of “rocks” (priority items), students will choose their “big rocks”
for the week and schedule them from their quadrant-blocked list and will consider their
roles. After the “big rocks” are scheduled, students can then schedule everything else.
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Schedule Analysis (GLEs 13b, 37c, 41)

Each week on Monday, the teacher will lead students to evaluate both the old schedule
and the new. Students are to note the number of changes to the old schedule and to
consider ways to either plan better or to commit to following through with their plans.
After the first week of planning, students are to write an explanation of changes in the
original plan, determining whether issues from the courage zone or comfort zone
influenced the changes made (These two zones are explained on page 117 of the Teens
book.). If fear is causing deviation from the plan, students are to list those fears and
develop a rationale for conquering them. If comfort is the cause for deviation, students
are to develop strategies to develop more willpower and motivation. Also, students
should consult their time-quadrant chart for additions or revisions. These strategies and
rationales will be applied the following week. Each week this same procedure will be
used to track planning success and to build greater success.

Baby Steps

Teachers should direct students to complete the list of baby steps on page 128 so students
can practice planning effectively, eliminating fear, and recognizing and dealing with peer
pressure. Students should be prepared to share their experiences concerning these baby
steps with their classmates through an oral presentation. The teacher will call for these
presentations when adequate time has been provided to students to complete the
assignments. The Baby Steps 5 BLM will be given to students by the teacher.

Activity 8: The Seven Habits of Highly Effective Teens: Part Two: The Relationship Bank
Account (GLEs: 03a, 03c, 04, 09a, 09c, 09f, 13c, 13d, 14a, 14b, 15c, 16b, 16d, 17b, 17f,
26a, 26b, 26c, 29c¢, 30a, 30b, 30c, 31b, 35a, 35b, 35c¢, 37d, 39b, 40a, 40b)

Materials list: samples taken from student writings, sample ACT/SAT questions, three-ring
binder for handouts, Baby Steps 6 BLM, Say Something BLM, Baby Steps 7 BLM, Baby Steps 8
BLM, Learning Styles BLM, Intelligences BLM, Baby Steps 9 BLM

The Relationship Challenge (GLEs 144, 14b, 15c)

The teacher will direct students to choose one important relationship that is damaged. It
may be with a parent, sibling, friend, or teacher. The students must write in detail about
the damaged relationship and how they will rebuild it. The rebuilding plan will be
specific and long-term. After three weeks, the conclusion will be written, explaining the
progress and barriers thus far and projecting students’ ultimate success in the rebuilding
process.

Baby Steps

Teachers should direct students to complete the list of baby steps on page 144 so that
students can practice keeping promises, doing acts of kindness, being loyal, listening,
apologizing, and setting clear expectations. Students should be prepared to share their
experiences concerning these baby steps with their classmates through an oral
presentation. The teacher will call for these presentations when adequate time has been
provided students to complete the assignments. The Baby Steps 6 BLM will be given
students by the teacher.
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Habit Four: Think Win-Win

e Competition
The teacher will direct students to write about a time when competition was healthy and a
time when it was darker, more destructive. Then, teachers will provide students a copy of
the Say Something BLM. Students will pair up and use the handout to shape their paired
discussion of each other’s work on competition.
After the partners finish their discussion, they will add one paragraph to their writings
reflecting on their discussion with their partner. The teacher will collect the essays for
grading.

e Win-Win in the World (GLEs: 04, 09f, 31b, 35a, 35b, 35¢, 39b)
The teacher will direct students to find an article in the newspaper or a magazine that
demonstrates the win-lose attitude. They will summarize it for the class in an oral
presentation and formulate ways the situation could have been a win-win. Teachers will
facilitate a discussion wherein the win-win philosophy will be applied to classroom
activities. Students will explore ways they can feel the win-win attitude in the classroom.
Teachers will direct students to explore Internet sites to determine how businesses of
today employ the win-win philosophy. Students are to document the strategies of an
identified business and display them on a chart under the logo of that company. These
charts will be displayed in the room to serve as an emphasis to the importance and
relevance of win-win thinking.

e Recognition of Win-Win in Personal Experience (GLEs 09c)
The teacher will ask students to identify situations of their own recall that demonstrate
win-lose, lose-win, lose-lose, and win-win. Each of these situations will be detailed on a
card without identification of any kind. Students will be asked to draw one card at a time
out of the box, read the situation to the class and identify the example as win-lose, lose-
lose, lose-win, or win-win and explain how the example could have been made into a
win-win.

e Baby Steps
Teachers should direct students to complete the list of baby steps on page 162 so that
students can practice improving relationships. Students should be prepared to share their
experiences concerning these baby steps with their classmates through an oral
presentation. The teacher will call for these presentations when adequate time has been
provided students to complete the assignments. The Baby Steps 7 BLM will be given
students by the teacher.

Habit Five: Seek First to Understand, Then to be Understood

e Ranking the Listening Skills

The teacher will direct students to form a line ranking themselves on each listening skill.
Students are to place themselves on a continuum going from extremely likely to display
this poor skill to extremely unlikely to display this poor listening skill, with the left side
of the line being one extreme and the right, the other. The teacher will call each skill, and
students will form a new line. When each line is stable, and all students are positioned,
students are to call out a number, with the student at the least likely side to start with 1.
Students are to write down their numbers for each listening skill line. Students will then
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draw a chart of their ranking of listening skills. Those with high numbers will know what
skills to work on and will also know classmates who share their skill level. They can
decide to work on skill deficits in teams.

e Observation of Listening Skills (GLEs 30a, 30b, 30c)
The teacher will direct students to observe others for a day, noting the display of poor
listening skills and identifying incidents of each example. After students have collected
the data, the teacher will conduct a class discussion to determine how many instances of
spacing out, pretend listening, selective listening, word listening, self-centered listening
(judging, advising, and probing) occur. The teacher will instruct the class members to
practice good listening skills and continue their awareness by listening genuinely: listen
with eyes, heart and ears; stand in others’ shoes, and practice mirroring.

e A Personal Belief (GLEs 26a, 29c, 30a, 30b)
The teacher will lead students to prepare a detailed statement of some belief, the cause of
that belief, and how it moves within their lives. Students will speak for at least two
minutes about this belief to a partner — without interruption. Upon completion, the
listener will start a conversation with the speaker in an effort to prove good listening
skills of probing, empathy, and mirroring with understanding. The speaker will judge the
quality of the listener’s skill. This evaluation will be shared with the teacher.

e Baby Steps
Teachers should direct students to complete the list of baby steps on page 180 so students
can practice reading body language, using good listening skills, and giving good
feedback. Students should be prepared to share their experiences concerning these baby
steps with their classmates through an oral presentation. The teacher will call for these
presentations when adequate time has been provided students to complete the
assignments. The Baby Steps 8 BLM will be given students by the teacher.

Habit Six: Synergize

e Synergy (GLEs 16b, 17b, 17f, 26¢, 30b)
The teacher will discuss the idea of synergy with the class and direct students to observe
for a day and find an example of synergy within the school and the good that it produces.
As students present an example to the class, they will set a goal to synergize class
relationships. Students will pair up and identify a difference of opinion. They will define
the problem, explain their individual stands, brainstorm, and develop the best solution.
Afterwards, they will write a response about the process, judging listening skills,
brainstorming, and the ability to synergize.

e Learning Styles (GLEs 03a, 13c, 37d, 40a, 40b)
The teacher will use the Learning Styles BLM to give the test on the overhead or in a
paper form. Students will identify their learning style as auditory, kinesthetic,
reading/writing, or visual. Students will score themselves and record the tips for the type
of learners they are. The students will visit the library and research an article on their
learning style(s), noting suggestions that may assist them to be more successful learners.
Students will summarize the information found and note the bibliographic information
for the source used. They will share their findings with the teacher and suggest ways that
instruction might be differentiated for learners of their type.
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e Multiple Intelligences (GLEs 13c, 39b)
The teacher will introduce the concept of multiple intelligences. Students will identify
their primary multiple intelligences. Teachers will use the Intelligences BLM to
administer the test either with paper or on the overhead. Students will score their own
paper and read about their primary multiple intelligences.

e Celebrating Diversity (GLEs 03a, 03c, 04, 13d, 16d, 26c)
The teacher will lead a class discussion on diversity. The teacher will create groups and
supply each group with a collection of magazines and news items. Each group will be
assigned a category, will examine the provided materials for information on their topic.
Groups will draw conclusions, write about and present ways to celebrate diversity in the
categories of race, gender, religion, age, dress, body type, and abilities/disabilities.

e Test Yourself for Hidden Bias (GLEs 09a, 13c)
The teacher will instruct students about the concept of hidden bias and the subtleties of
prejudice. Then the teacher will direct students to go to a principal online site about
dismantling bigotry and creating communities that value diversity at
http://www.tolerance.org/hidden_bias/index.html After reading the page, students will
take a test at Project Implicit’s website by clicking on the red link at the bottom of the
page. Once at Project Implicit (https://implicit.harvard.edu/implicit/), students will click
on Demonstration. When the IAT page comes up, the student will click on Go to the
Demonstration Tests after reading the directions. The preliminary information provided
next is important, including the disclaimer. After reading it, the student may proceed to
the test by clicking “I wish to proceed.” There are a number of bias tests, allowing
student and/or teacher choice, according to interest. If students do not have access to the
Internet, the teacher may be able to use a teacher computer connected to the Internet to
demonstrate these tests to students or develop a list of articles on hidden bias and
prejudice for the students’ use.

e Tolerance: (GLEs 03c, 04)
The teacher will discuss stereotypes with students and direct them to
http://tolerance.org/hidden_bias/tutorials/index.html so they can read “Hidden: A
Primer,” first about stereotypes and prejudices, then about the effects of prejudice and
stereotypes, and lastly, what they can do about unconscious stereotypes and prejudices.
When finished reading, the students should return to the top of the page and go to the
sites under the ”Do Something” tab on the left. These include “Respond to Bigoted
Comments,” “10 Ways to Fight Hate,” “101 Tools for Tolerance,” “Respond to Hate at
School,” “Mix It Up at Lunch,” and “Make Every Victim Count.” Teachers should form
student groups and assign one of these topics to each group. The group is to summarize
the article, consider how it applies to their community, and discuss ways to incorporate
its teachings into their daily lives. After groups have completed their work, each group is
to report out to the whole group and entertain discussion and questions. The teacher will
facilitate this discussion. Should the class be limited in its ability to use the Internet, the
teacher can print out documents for class perusal.

e Mix It Up Stories (GLEs 04, 31b)
The teacher will have students access the following site:
http://www.tolerance.org/teens/stories/index.jsp to learn about tolerance. Students should
read at least 10 of the poems and stories included in the archive. (If students have no
Internet access, the teacher may print out the poems and stories for distribution). The
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teacher may assign or students may choose so each student can present a work to the
class without any repetition of works.

e UpatLunch
The teacher will direct students to go to http://www.tolerance.org/teens/lunch.jsp and
read about Mix It Up at Lunch. Working with their teacher, they should organize, plan,
publicize, and do the day and the beyond-the-day evaluation. If students cannot access
the site, the teacher may use the site to gain the pertinent information and lead students
through the instruction, the activity, and the evaluation.

e Baby Steps
Teachers should direct students to complete the list of baby steps on page 202 so
students can practice synergy and tolerance. Students should be prepared to share their
experiences concerning these baby steps with their classmates through an oral
presentation. The teacher will call for these presentations when adequate time has been
provided students to complete the assignments. The Baby Steps 9 BLM will be given
students by the teacher.

Activity 9: The Seven Habits of Highly Effective Teens: Part Four: Renewal (GLEs: 03a,
13c, 14a, 14b, 14c)

Materials list: samples taken from student writings, sample ACT/SAT questions, three-ring
binder, Rate Renewal BLM, Alcohol Smarts BLM, Caring for Your Brain BLM, Readiness for
Sex and Relationship BLM, Ability to Care for Your Soul BLM, Baby Steps 10 BLM

The teacher will lead students through the fourth part of Covey’s book to familiarize them with
the last habit and the final admonition: Habit Seven: Sharpen the Saw

Keep Hope Alive!

The teacher will facilitate understanding of these concepts by guiding students through the
following exercises:

Habit Seven: Sharpen the Saw

e Rate How You Renew (GLEs 03a)
The teacher will direct students to study this chapter. Students should read the Sharpen
the Saw introduction on page 206 of the Teens book and then complete the Rate How
You Renew assessment. The teacher may use the Rate Renewal BLM to conduct this
exercise. Teachers will encourage students to reflect upon the outcome of the assessment
about its meaning to their lives.

e Find Ways to Relax
The teacher will direct students to read the Take Time for a Time-Out on page 207 of the
Teens book and then list 10 things that can be done by them for relaxation. Teachers will
encourage students to reflect upon the outcome of the assessment about its meaning to
their lives.
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e Track Your Eats and Exercise
The teacher will direct students to create a daily chart and track what they eat for one
week. They will also record the minutes each day they spend exercising and the activity
that expends the energy. Teachers will encourage students to reflect upon the outcome of
the assessment about its meaning to their lives.

e Test Your Alcohol Smarts
Teachers will direct students to see how much they know about alcohol and its dangers.
They will answer the Test Your Alcohol Smarts Assessment and check their answers.
The teacher will provide the Alcohol Smarts BLM. Teachers will encourage students to
reflect upon the outcome of the assessment about its meaning to their lives.

e Assess Your Brain Power
The teachers will direct students to read the Caring for Your Brain section that appears on
pages 216-227 of the Teens book and to complete the Assess Your Brain Power Survey.
The teacher can supply students with the Caring for Your Brain BLM. Teachers will
encourage students to reflect upon the outcome of the assessment about its meaning to
their lives.

e Examine Your Readiness for Sex and Relationships
Teachers will direct students to assess their readiness for sex and a serious relationship by
filling out the Readiness Survey. Teachers may provide students with the Readiness for
Sex and Relationships BLM. Teachers will encourage students to reflect upon the
outcome of the assessment about its meaning to their lives.

e Rate Your Ability to Care for Your Soul
The teacher will direct students to check off the items that describe them in the Rate Your
Ability to Care for Your Soul Questionnaire. Teachers may supply students with the
Ability to Care for Your Soul BLM. Teachers will encourage students to reflect upon the
outcome of the assessment about its meaning to their lives.

e The teacher will ask students to write a culminating response to the tests they have taken
in this chapter. What discovery or discoveries about themselves surprised them the most
after delving into so many aspects of the self in this chapter? This response will be
turned into the teacher.

e Baby Steps
Teachers should direct students to complete the list of baby steps on page 242 so students
can practice caring for body, mind, heart, and soul. Students should be prepared to share
their experiences concerning these baby steps with their classmates through an oral
presentation. The teacher will call for these presentations when adequate time has been
provided students to complete the assignments. The Baby Steps 10 BLM will be given to
students by the teacher.

Teachers will assign the Baby Steps to reinforce good habits for the body, mind, heart,
and soul; teachers will direct students to complete the activities in the Baby Steps on page
242, recording both the step and the response. Teachers may use the Baby Steps BLM.
10. Students should be ready to present their experiences in class when called upon.
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e Keep Hope Alive (GLEs 13c, 14a, 14b, 14c)
Students will identify key ideas from the book and will mentor a freshman on three key
practices. They will write a response to this experience, reflecting upon the feelings it
evokes within them to teach another person. This response should have a focused thesis,
supporting evidence, and clear structure.

*All activities for Habit 7: Sharpen Your Saw have been taken from Sean Covey’s The 7 Habits
of Highly Effective Teens Personal Workbook.

Activity 10: A Culmination of Habits: A Final Essay Prompt: (GLEs 20a, 21, 22a, 23d, 23e,
23f, 24)

Materials list: samples taken from student writings, sample ACT/SAT questions, teacher-
developed Grammar and Style Sheet BLM, three-ring binder for handouts

Teachers will direct students to engage in writing a final essay about the study of this book. The
teacher will present the following prompt: “Consider each habit. What paradigm shifts have you
experienced since you began this book? What new goals, practices, and beliefs have you
acquired? Of what significance or importance has the study of this book been to you?” Teacher
will remind students that this is the time to draw conclusions and to make judgments about the
life merits of this book and the credibility of Sean Covey’s advice. Prior to submitting the essay
for assessment, teachers should direct students to proofread the essays for standard rules of
mechanics and punctuation, as well as sentence structure, parallel structure, and standard usage
and spelling. Students may refer to the Grammar and Style Sheet BLM.

Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select
assessments that are consistent with the type of product that results from the student activities.
Develop scoring rubrics collaboratively with other teachers or students. The following are
sample assessments that could be used with this unit.

General Assessments

e Students will generate a list of good and bad habits and possible changes for
betterment.
e Students will write paragraphs that address topics such as the following:
» Comparing and contrasting healthy and unhealthy competition
» Summarizing a paired or group discussion
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Students will develop visual texts for habits.

Students will create a weekly planner for living and master the Time Quadrant
graphic organizer.

Students will maintain an ongoing three-ring binder in which they will keep:
Journals

Baby Steps

Surveys and Questionnaires

All Handouts

Split-Page Notes

YVVYYVY

Activity-Specific Assessments

Activity 6: Guiding Principles: Students will write an essay in which they consider
a principle-centered life. Students should identify a difficult but necessary principle
for them to live by and will write a response exploring ways to make the principle
less difficult to include in their daily living. They should address these questions:
What is the principle? Describe one time it has been difficult to employ. How can it
become easier to use in your daily life? Why is this use important? The teacher
should use the Guiding Principle Essay Rubric BLM or create one based upon the
identified criteria: response to prompt, clear central idea/thesis, clear overall
structure, paragraph development, logical sequencing, and appropriate usage of
transitions. In addition, students should employ standard rules of sentence formation
and usage.

Activity 7: Observe and Reflect: Students will write a reflection of the scenario
observed in this activity and explain the significance or consequence of the encounter
on the participants, being sure to answer the question: What have you learned from
the observation? These compositions should have a clear purpose, audience, and
voice, and teachers should lead students to incorporate details that are engaging. The
teacher will establish a rubric that addresses the reflective composition, student
response to prompt, identification of purpose and audience, and use of selected
details. Teachers may use the Behavior Paragraph Rubric BLM, which is provided.

Activity 10: Students will write a personal essay in response to the completion of the
book and the skills learned. Teachers will ask students to respond to the following
prompt: Consider each habit. What paradigm shifts have you experienced since you
began this book? What new goals, practices, and beliefs have you acquired? What
effect do you think these changes will have on your future? Teachers will need to
create a Personal Essay Rubric to use for assessment of the essay.
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Senior Applications in English
Unit 2: Exploring Your Identity

Time Frame: Approximately four weeks

; czss
Click ret®

This unit focuses on an examination of the self with an emphasis on identifying personality types
and learning to distinguish the personality types of others. In addition, personal strengths and
weaknesses will be identified, and research will yield improvement plans for weaknesses and
introduce ways to capitalize on strengths. Students will write an autobiographical essay and will
respond with personal connections to literacy selections. Students will explore career
opportunities that match their personalities and will examine job, educational, and personal
requirements.

Unit Description

Student Understandings

Students will explore their own identities, using various tools that classify character traits and
personality. They will gain understanding of their strengths and weaknesses and develop ways
to increase their success as individuals. Students will develop their ability to understand others
and predict successful strategies for interaction. They will gain understanding of their strengths
and weaknesses; moreover, they will develop ways to increase their success as individuals.
Students will identify methods for improving their weaknesses and will capitalize on their own
strengths. They will respond to literature with personal connections that relate to their
understanding of self. They will understand the importance of self-presentation in the form of a
curriculum vitae and cover letter and will begin to identify an avenue to work, which will be
personally satisfying. Students will understand the work that most naturally appeals to them and
will begin the process of presenting themselves as job applicants.

Guiding Questions

Can students identify personality type?

Can students identify their strengths and weaknesses?

Can students develop and enact plans to improve their weaknesses?
Can students write an autobiographical essay?

Can students identify an appealing career field?

Can students research a particular career effectively?

Can students respond in a personal way to literature?

©CON~WE
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Unit 2 Grade-Level Expectations (GLES)

GLE#

GLE Text and Benchmarks

Ola.

Extend basic and technical vocabulary using a variety of strategies, including
analysis of an author’s word choice (ELA-1-H1)

01b.

Extend basic and technical vocabulary using a variety of strategies, including
use of related forms of words (ELA-1-H1)

Olc.

Extend basic and technical vocabulary using a variety of strategies, including
analysis of analogous statements (ELA-1-H1)

03a.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including fiction/nonfiction (ELA-1-H3)

03b.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including drama/poetry (ELA-1-H3)

03c.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including public documents (ELA-1-H3)

04.

Evaluate ways in which the main idea, rationale or thesis, and information in
complex texts, including consumer, workplace, public, and historical
documents, represent a view or comment on life (ELA-1-H4)

05.

Analyze and critique the impact of historical periods, diverse ethnic groups,
and major influences (e.g., philosophical, political, religious, ethical, social) on
American, British, or world literature in oral and written responses (ELA-6-H1)

07a.

Analyze and synthesize in oral and written responses distinctive elements (e.g.,
structure) of a variety of literary forms and types, including essays and
memoirs by early and modern essay writers (ELA-6-H3)

09a.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, interpreting and evaluating
presentation of events and information (ELA-7-H1)

09b.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, evaluating the credibility of
arguments in nonfiction works (ELA-7-H1)

09c.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, making inferences and
drawing conclusions (ELA-7-H1)

09d.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, evaluating the author’s use
of complex literary elements (e.g., symbolism, themes, characterization, ideas)
(ELA-7-H1)

09f.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, making predictions and
generalizations about ideas and information (ELA-7-H1)

10c.

Identify, gather, and evaluate appropriate sources and relevant information to
solve problems using multiple sources, including electronic resources (ELA-7-
H2)

10d.

Identify, gather, and evaluate appropriate sources and relevant information to
solve problems using multiple sources, including Internet-based resources
(ELA-7-H2)
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11.

Analyze and evaluate the philosophical arguments presented in literary works,
including American, British, or world literature (ELA-7-H2)

12.

Analyze and evaluate works of American, British, or world literature in terms
of an author’s life, culture, and philosophical assumptions (ELA-7-H3)

13a.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including identifying cause-effect
relationships (ELA-7-H4)

13b.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including raising questions (ELA-7-H4)

13c.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including reasoning inductively and
deductively (ELA-7-H4)

13d.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including generating a theory or hypothesis
(ELA-7-H4)

13e.

Analyze information within and across grade-appropriate print and non-print
texts using various reasoning skills, including skimming/scanning (ELA-7-H4)

13f.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including distinguishing facts from
opinions and probability (ELA-7-H4)

14a.

Develop complex compositions, essays, and reports that include a clearly stated
central idea/thesis statement (ELA-2-H1)

14b.

Develop complex compositions, essays, and reports that include a clear, overall
structure (e.g., introduction, body, appropriate conclusion) (ELA-2-H1)

14c.

Develop complex compositions, essays, and reports that include supporting
paragraphs organized in a logical sequence (e.g., spatial order, order of
importance, ascending/descending order, chronological order, parallel
construction) (ELA-2-H1)

14d.

Develop complex compositions, essays, and reports that include transitional
words, phrases, and devices that unify throughout (ELA-2-H1)

15c.

Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include the following:
information/ideas selected to engage the interest of the reader (ELA-2-H2)

15d.

Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include the following:
clear voice (individual personality) (ELA-2-H2)

16a.

Develop complex compositions using writing processes such as selecting topic
and form (e.g., determining a purpose and audience) (ELA-2-H3)

16d.

Develop complex compositions using writing processes such as conferencing
with peers and teachers (ELA-2-H3)

169.

Develop complex compositions using writing processes such as publishing
using available technology (ELA-2-H3)

17a.

Use the various modes to write complex compositions, including definition
essay (ELA-2-H4)
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17c. Use the various modes to write complex compositions, including a research
project (ELA-2-H4)

18. Develop writing/compositions using a variety of complex literary and rhetorical
devices (ELA-2-H5)

19a. Extend development of individual writing style to include avoidance of
overused words, clichés, and jargon (ELA-2-H5)

19b. Extend development of individual writing style to include a variety of sentence
structures and patterns (ELA-2-H5)

19c. Extend development of individual writing style to include diction that sets tone
and mood (ELA-2-H5)

19d. Extend development of individual writing style to include vocabulary and
phrasing that reflect the character and temperament (voice) of the writer (ELA-
2-H5)

20a. Write for various purposes, including interpretations/explanations that connect
life experiences to works of American, British, and world literature
(ELA-2-H6)

21. Apply standard rules of sentence formation, including parallel structure
(ELA-3-H2)

22a. Apply standard rules of usage, for example: avoid splitting infinitives (ELA-3-
H2)

22b. Apply standard rules of usage, for example: use the subjunctive mood
appropriately (ELA-3-H2)

23a. Apply standard rules of mechanics and punctuation, including parentheses
(ELA-3-H2)

23b. Apply standard rules of mechanics and punctuation, including brackets (ELA-
3-H2)

23c. Apply standard rules of mechanics and punctuation, including dashes (ELA-3-
H2)

23d. Apply standard rules of mechanics and punctuation, including commas after
introductory adverb clauses and long introductory phrases (ELA-3-H2)

23e. Apply standard rules of mechanics and punctuation, including quotation marks
for secondary quotations (ELA-3-H?2)

23f. Apply standard rules of mechanics and punctuation, including internal
capitalization (ELA-3-H2)

23¢. Apply standard rules of mechanics and punctuation, including manuscript form
(ELA-3-H2)

24. Use a variety of resources (e.g., dictionaries, thesauruses, glossaries,
technology) and textual features (e.g., definitional footnotes, sidebars) to verify
word spellings (ELA-3-H3)

25. Use standard English grammar, diction, and syntax when speaking in formal
presentations and informal group discussions (ELA-4-H1)

26b. Select language appropriate to specific purposes and audiences for speaking,

including conducting interviews/surveys of classmates or the general public
(ELA-4-H1)
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27h. Listen to detailed oral instructions and presentations and carry out complex
procedures, including writing responses (ELA-4-H2)

27d. Listen to detailed oral instructions and presentations and carry out complex
procedures, including taking accurate, detailed notes (ELA-4-H2)

30b. Use active listening strategies, including selecting and organizing information
(ELA-4-H4)

33b. Participate in group and panel discussions, including acting as facilitator,
recorder, leader, listener, or mediator (ELA-4-H6)

Sample Activities

Activity 1: Reading to Learn (Ongoing) (GLEs: 0l1a, 03a, 03b, 03c, 04, 09a, 09¢, 09f, 11, 12,
13a, 13b, 13c, 13d, 13e, 13f)

Materials List: pen, paper, and high interest, multi-level readings of fiction, non-fiction, and
technical variation, Skills Index BLM (See Unit 1)

The teacher will encourage independent reading skills by providing time and skill instruction in
selected readings. Teachers should allow student choice, with teacher approval, of reading
material to ensure student interest and engagement. Teachers will devote class time for students
to practice reading and responding to reading, silently and orally. This program will be especially
important if students are reluctant readers or are not accustomed to reading independently for
sustained periods of time. Responses may be initiated through a variety of strategies, including
response logs, dialogue letters or journals, informal discussions at the end of the reading focus
time, and book talks. Whatever the strategy or combination of strategies, students should be able
to summarize their readings and demonstrate comprehension, interpretation, and analysis;
acquisition of such skills should be charted on a skills index. The teacher will assess student
engagement in this program by accessing the student log of readings, their responses and the
skills index. Students will use the skills index to record, within each unit, the skills they practice
and the dates of their engagement with each skill. The Skills Index BLM is provided in Unit 1.

Activity 2: Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, Olc, 21, 24)

Materials list: student notebook/vocabulary log, pen, various texts from reading, dictionaries,
thesauruses

As students read the works of each unit and participate in class activities, they will record new
and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing
vocabulary log, which will include the following for each word:

e the definition

e the part of speech

e the sentence from the text or activity with the word used
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e astudent-composed sentence using the word in context appropriately

Skill development should focus on:
e analysis of an author’s word choice
e use of related forms of words
e analysis of analogous statements

Students should see the lasting value of words selected by authors and note them as they read, so
their own vocabulary will grow to encompass words from all cultures.

Students should be encouraged to visit http://visuwords.com to study a graphic presentation of
each word they record. They should enter the word and press the arrow at the end of the search
site. While the word loads, they will scroll down to the legend at the bottom of the screen and
note which colors denote nouns, verbs, adjectives, and adverbs. Students will pay attention to
the identification of hyponyms, meromyns, hypernyms, and holomyns. They will look for the
trails that indicate similarity, opposition, participial status, attribute, or pertinence and note the
other trails that show verb group, entails, also see, causes, derivation, topic, region, and usage
domains. Students should be ready to use these words in sentences both orally and in writing. By
moving the curser over the chart and pausing on each element, the students will see that the
script appears to provide clarity. Use of this site will reinforce vocabulary learning.

Activity 3: Writing to Connect and to Understand (Ongoing) (GLEs: 05, 09a, 09¢, 09d,
09f, 20a, 30b)

Materials list: teacher-developed prompts and rubrics, paper, pen, technology for publication (if
available)

Teachers will use ongoing writing prompts as initiation, discussion, or closure activities. Prompts
may assume any format but will address higher-order thinking skills and lead students to relate
text to real-life experiences. The teacher will direct students to write daily journal entries to
various prompts throughout the unit. Once a week, the teacher will ask students to revise a
journal for publication. The teacher will use these journal revisions to pull sentences for
grammar review and mini-lessons on common grammar errors. Grammar lessons will spring
from student writing, along with lessons on matters of style.

Additionally, the teacher may utilize the QtA (view literacy strateqy descriptions) technique for
development of prompts to encourage thoughtful responses to texts. This technigue serves as an
after-reading activity and reinforces comprehension on all levels. Its goals are to construct
meaning of text, to help the student delve beyond the words on the page, and to relate outside
experiences from other texts. Following is an example list of the levels of questioning teachers
and students may generate in class discussion:
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Goal Query

Initiate discussion. What is the author trying to say?
What is the author’s message?
What is the author talking about?

Focus on author’s message. That’s what the author says, but what does it mean?
Why did the author choose this word?

Link information. How does that connect with what the author
already told us?

What information has the author added here that
connects or fits with ?

Identify difficulties with the way the Does that make sense?

author has presented information or ideas. | Did the author state or explain that clearly? Why or
why not? What do we need to figure out or find
out?

Encourage students to refer to the text
because they have misinterpreted, or to Did the author tell us that?

help them recognize that they have made Did the author give us the answer to that?
an inference.

*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo,
Nancy Frey, and Gay lvey

Along with using journals, teachers may also use Admit and Exit Slips, which allow students to
respond to prompts or to pose questions as they enter the classroom in preparation for the day or
to close the day. This technique allows students, first, to address particular concerns about
reading material, homework from the night before, or in preparation for a topical study. Second,
the students are given the opportunity, on the Exit Slips, to address learning for the day and to
present their thoughts and questions to the teacher so the teacher might address these needs in
future lessons. Students should either submit the response to the teacher for formative assessment
or discuss the response with the whole class as initiation, comprehension, or closure activities.

Teachers should also utilize reader’s response criticism, which allows students to respond to a
text both personally and analytically. In such responses, students can answer the following three
questions:
e What is the predominant effect of this piece on you?
e What creates this effect?
e What is the significance or importance of this effect on you?
Finally, teachers should ask that students write analytically to demonstrate solid understanding of
presented materials. This type of writing can be informal, as in a one-page/one-side response, or
it can be a formal personal or literary analysis essay:
e One-Page/One-Side Responses: Students write to prompts by covering one side of the
paper completely. Responses can be as structured as deemed appropriate by the teacher;
for example, students could do a free write in response to a particular theme or idea, or
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they could write a “mini” essay complete with brief introduction, body paragraph, and a
conclusion. (The teacher may want to assign a word count to students.)

Activity 4: Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c,
19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 234, 25, 27b, 27d)

Materials list: samples taken from student writings, sample ACT/SAT questions, teacher-
developed Grammar and Style Sheet BLM (See Unit 1), A Noiseless Patient Spider BLM

The teacher will conduct mini-lessons focused on problems evident in student writing, oral
presentations, vocabulary development, or standardized tests. These mini-lessons should focus
on the following:

e sentence-formation problems (e.g., parallel structure)

e standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive
mood)

e standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes,
commas after introductory adverb clauses, commas after long introductory phrases,
quotation marks for secondary quotations, internal capitalization, manuscript form)

e individual-style development (e.g., avoidance of overused words, clichés, and jargon,
use of a variety of sentence structures and patterns, use of diction that sets tone and
mood, use of vocabulary and phrasing that reflect the character and temperament or
voice of the writer)

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT
assessments, from student writing, and from teacher-created models for literary and research
writing. Mini-lessons should be ongoing and skill-specific. Students will refer frequently to the
Grammar and Style Sheet BLM located in Unit 1.

Following is an example of a mini-lesson focusing on sentence structure. The teacher will read
the poem, “A Noiseless Spider,” to students and provide them with a paper copy.

A Noiseless Patient Spider
by Walt Whitman

A noiseless patient spider,

I mark'd where on a little promontory it stood isolated,
Mark'd how to explore the vacant vast surrounding,

It launch'd forth filament, filament, filament, out of itself,
Ever unreeling them, ever tirelessly speeding them.

And you O my soul where you stand,

Surrounded, detached, in measureless oceans of space,

Ceaselessly musing, venturing, throwing, seeking the spheres to connect them,
Till the bridge you will need be form'd, till the ductile anchor hold,

Till the gossamer thread you fling catch somewhere, O my soul.
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The teacher will lead students to create a model of this poem, using the same sentence structure.
The first line of the poem will begin with an identified subject of student choice, described by
three preceding adjectives, one of which will be an article. The second line will contain the
subject, verb and an adverb clause with the same inverted organization modeled by Whitman.
Each line will continue to emulate the structure of the poem. In this way, students will
understand that structure can reveal or obscure meaning, dependent upon student understanding
of sentence structure. Subsequently, as Unit 2 progresses, teachers will emphasize the
importance of thoughtful sentence formation, especially in the poetry creation, but also in all
written responses and essays. “A Noiseless Patient Spider” BLM is provided.

Activity 5: Personality Types (GLEs 10c, 13c, 14b, 23d)
Materials List: three-ring binder, paper, pen, computer and Internet access, Personal Profile
Rubric BLM

Teachers will direct students to an Internet site focused on personality types at
http://www.insightgame.org where students will click on the “Find out my type — play the insight
game” button and follow the directions for placing the cards. Once all cards are placed, the deck
will say “Analyze.” The students will click on this card for the personality analysis and wait for
the analysis to load. Then students will note their strongest personality types and follow on-
screen directions to explore the personality type(s) most dominant within them. After identifying
their type(s), students should be asked to click on the tab on the initial screen that is labeled
Personality Profiles. This tab will explain in detail the meaning of the various labels, so students
can understand their label(s) and those of other students. Back to the initial screen once again,
teachers will direct students to click on the cartoon illustrations and allow time for the cartoon to
load. In the top right-hand corner of each cartoon, students will see the word, next. They will
run through the cartoons in all categories for their type — learning, teaching, loving, and working.

After students have discovered their personality types, teachers will direct them to write about
the type with which they most identify, describing the type, and then writing about points of
agreement and disagreement. Finally, students should speculate about the worth of the label
applied to them by this test. The teacher will consider allowing students to present their
personality profiles. The class could determine if the profile fits the individual presenting. The
teacher will assess this Personality Profile composition for responsiveness to prompt,
organization, significant conclusion, development, comma usage, and sentence structure. The
Personal Profile Rubric BLM will be used or one created by the teacher.
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Activity 6: Occupational Research (GLEs 10d, 13b, 13e, 16a, 16d, 169, 17c, 26b)

Materials List: three-ring binder, paper, pen, computer and Internet access, Split-Page
Notetaking BLM (See Unit 1)

The teacher will lead students to acquire information on a potential career by directing them to
http://www.insightgame.org. Once students have accessed this website, the teacher will ask them
to click on the Career Center, then to visit the Occupational Outlook Handbook at
http://www.bls.gov/home.htm . The teacher will direct students to choose Occupational Outlook
Handbook on the right-hand side under Publications. Students will read the FAQ file first and
then skim and scan the A-Z Index with the goal of choosing an occupation to research. Students
who are unclear about their career goals should limit themselves to one career area, then research
to narrow their topic to one occupation to research in depth. Students will notify their teacher of
their occupational research topic for teacher approval and notation.

After students have selected a topic for study, the teacher will direct them to use the
Occupational Outlook Handbook to gather information and to use split-page notetaking (view
literacy strategy descriptions) to record this information on their topics in seven areas: nature of
the work; working conditions, qualifications, and advancement; employment; job outlook;
earnings; related occupations; and additional information. This strategy requires that the
students place the topics in the left column and record the information gained from research in
the right column, providing them with an organized and thorough record of their research. They
will also record vocabulary words on the smaller left hand side as well. The Split-Page
Notetaking BLM is provided in Unit 1.

The teacher will direct students to identify and consult a person involved in their chosen career
field to question about the career. Students should use information found in their research and
their own curiosity to design interview questions for this person. The teacher will provide
common guidelines for interviewing. Peers will review each other’s questions for suggestions
and revisions. The interview may be conducted in person, by phone, or by Internet. A record of
the interview will be maintained by the student and checked by the teacher.

Teachers will team students in pairs to discuss their discoveries. The discussion will center on
the surprises yielded from their research. Pairings will rotate until students have discussed their
discoveries with at least three others. Then, the teacher will bring together the whole group to
define the written report to be done.

Students will engage in RAFT writing (view literacy strategy descriptions) to compile the
information found in their research process. Students will assume the role of the career topic
researched. They will create an informative brochure about their researched occupation for an
audience made up of high school seniors. The brochure will include information on the seven
topics used by the Occupational Outlook Handbook, along with any other sources consulted, and
a quote from the interviewed person. The brochure will be a tri-fold.

The teacher will direct students to http://www.mybrochuremaker.com/free-brochure-making-
software-fun.html for the purpose of designing the brochure. This activity is to be done in a
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networked lab so students can print directly from the creation process without saving. Once on
the site, students will click on Get Started. They will choose Brochure Without Mailing Panel.
The students will select a theme and then choose Next. Students will edit the outside and the
inside and will be able to view both. They can substitute their own pictures in the brochure by
downloading from their cell phones (or from another digital file) pictures they have made as
appropriate for their brochure. The teacher will be sure to point out to students that pictures and
text can be sized according to need. The students simply need to click on Read How to Edit and
follow directions. Then they will print. If teachers would prefer another brochure-making
program, that choice is at their discretion. Word processing programs provide a template for tri-
fold brochures. Brochures are to be shared with the class and turned in to the teacher for
assessment.

Activity 7: “Self-Reliance” Analysis (GLEs 03a, 04, 07a, 09b, 14a, 14b, 15c, 15d, 20a, 33b)

Materials List: three-ring binder, paper, pen, computer and Internet access, Split-Page
Notetaking BLM (See Unit 1), “Self-Reliance” Excerpt BLM

The teacher will guide students in a study of literature that attempts to define identity. The
teacher will give a brief review of Emerson and Transcendentalism. The teacher will direct
students to read the introduction to Ralph Waldo Emerson’s essay, “Self-Reliance,” written by
Ann Woodlief to be found at http://www.transcendentalists.com/self reliance_analysis.htm .
Following that reading, the teacher will direct students to read the “Self-Reliance” Excerpt BLM
or to use the online copy of “Self-Reliance,” located at
http://www.transcendentalists.com/self _reliance_analysis.htm. If the online copy is used, the
teacher will need to point out to students the paragraphs and sentences to delete. Students will
use split-page notetaking (view literacy strategy descriptions) as they read. Students will use the
Split-Page Notetaking BLM located in Unit 1. After students have had an opportunity to read
the essay as individuals, they will form groups selected by the teacher and conduct a reciprocal
teaching exercise (view literacy strategy descriptions). Each group will be assigned a part of the
essay for reciprocal teaching (5-7 paragraphs) with student roles changing for each paragraph of
their part of the essay. Each student will have the opportunity to be a questioner, a clarifier, and a
summarizer. When all groups have completed their work, they will report to the class their
close-reading understandings and discoveries. The teacher will facilitate this class discussion.
Teachers will then ask students to engage in reader-response criticism, writing an essay centered
around three questions:

e What is the predominant effect of the essay on you?

e What specifically within the text produced that effect?

e Of what value are your insights concerning this essay?
Once completed, the essay will be given to the teacher for assessment.
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Activity 8: “Song of Myself” (GLEs 18, 19d)
Materials List: “Song of Myself” BLM, paper, pen (Internet access)

To continue the study of the “self” in literature, the teacher will direct students to read excerpts
from “Song of Myself” by Walt Whitman to be found on the “Song of Myself” BLM or online at
http://www.princeton.edu/~batke/logr/log_026.html. If students use the Internet, they are to read
Verses 1, 2, 3,6, 7,14, 16, 17, 21, 24, 31, 32, 48, 51, and 52. The teacher will engage the class
in a Quaker reading, with one student reading a particularly cogent quote, and then other students
reading their personal favorite quote, one at a time, until all students have read at least once.
Sometimes called jump-in reading, this exercise will be controlled by the students, without
anyone being called upon or any particular order of reading being used. The same quote may be
read more than once, if students so choose. After the reading is completed, the teacher will
facilitate a discussion of the quotes most meaningful to the collected body of students. The
teacher will also check the notes taken by students, and students will be asked to pose questions
they recorded and/or seek clarification. As a closing of the study of this work, the teacher will
direct students to compose a stanza of “Song of Myself,” emulating Whitman’s style but
reflecting the identity of the individual student. The teacher may ask students to present their
own stanzas to the class or post them for a gallery walk. The stanza will be turned in to the
teacher for assessment.

Activity 9: Other Voices of Identity (GLEs 25, 33b)

Materials List: three-ring binder, paper, pen, computer and Internet access, Split-Page
Notetaking BLM (See Unit 1)

The teacher will direct students to locate a poem that makes a statement about identity, one with
which the student identifies. Students will take split-page notes (view literacy strateqy
descriptions), using the Split-page Notetaking BLM in Unit 1. Each student will bring to class a
copy of the poem chosen, prepared for projection, either in a digital file or on a transparency, or
accessible by class members online. Each student will present the poem, summarize the message
of identity, explain his/her personal relationships to his/her poem, and suggest a significance in
the poem pertinent to the class. Immediately after each presentation, the floor will be open for
questions and discussion. The presenter, and the teacher, if necessary, will facilitate these
discussions. The presentation will be assessed by the teacher. A Poem Presentation Rubric will
need to be developed by the teacher and class.

Activity 10: Philosophy of Life (GLEs 14a, 14b, 14c, 14d, 17a, 19a)

Materials List: three-ring binder, paper, pen, computer and Internet access, Split-Page
Notetaking BLM, Philosophy Rubric BLM

The teacher will ask students to write an autobiographical essay that conveys an image of their
identity. While the essay will have facts about their lives, the balance of the writing will be a
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personal statement that details the inner life and establishes a written statement of their basic
beliefs, those heart-held ideals that strengthen the will and enliven the day. The teacher will ask
students to review what they have learned in their unit about their personality and self-identity as
they plan this essay and will refer to their notes from the Split-Page BLMs. After the basic
autobiographical facts are given, the thrust of the paper will be philosophical in nature. The
essay will conclude with the value of the personal philosophy held. Students are to pay
particular attention to presenting their beliefs clearly in a logical organization, probably weakest
to strongest or least important to most important. Prior to submitting the essay to the teacher for
assessment, students will edit their paper for overused words, clichés, and jargon. This definition
paper will be assessed by the teacher. A Philosophy Rubric BLM is provided.

Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select
assessments that are consistent with the type of product that results from the student activities.
Develop scoring rubrics collaboratively with other teachers or students. The following are
sample assessments that could be used with this unit.

General Assessments

e Students will respond to literature with personal response criticism.

Students will write a personal essay that records autobiographical information and
personal philosophy.

Students will conduct research and use that research to develop a brochure.

Students will analyze literature in oral presentations and in written responses.

Students will compose poetry.

Students will maintain an ongoing reader’s response journal in which they note general
summary information of text, particular characteristics such as theme and figurative
language, vocabulary words, critical questions, points of relevance, and significance.

Activity-Specific Assessments

e Activity 5: Students will write a personal profile. The teacher will assess this personality
profile composition for: responsiveness to prompt, organization, significant conclusion,
development, comma usage, and sentence structure. The rubric for scoring will include
these elements. The Personal Profile Rubric BLM can be used or one created by the
teacher.

e Activity 6: Students will research and record information on a specific career. The
teacher will assess their notes in seven areas: nature of the work; working conditions,
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qualifications, and advancement; employment; job outlook, earnings, related occupations,
and additional information. Additional assessment will apply to a student-created
brochure that will demonstrate the following characteristics: tri-fold organization;
inclusion of graphics; quote from interviewee; nature of work; working conditions,
qualifications and advancement; employment; job outlook; and earnings.

e Activity 7: Students will write an essay of reader response criticism about “Self-
Reliance.” The essay will address three questions: What is the predominant effect of the
essay on you? What specifically within the text produced that effect? Of what value are
your insights concerning this essay? The teacher will assess using the Reader-Response
Criticism BLM or one designed by the teacher.

e Activity 9: Students will present an appropriate poem, summarize the message of

identity, explain their personal relationship to the poem, and suggest a significance in the
poem pertinent to the class as well as respond to questions appropriately and accurately.
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Senior Applications in English
Unit 3: Focusing on Survival

Time Frame: Approximately four weeks

Unit Description

This unit focuses on the theme of survival, both in life and in literature. Students will examine
survival literature including non-fiction texts, literature, and film in an effort to understand the
survival instincts in humans. They will not only learn about these instincts and examples of
survival techniques and stories, but they will also create a survival text for younger peers. In the
process, they will also learn to create an effective PowerPoint® presentation, and they will
deliver their presentation to a live audience.

Student Understandings

Students will understand the basics of the problem-solving method by practicing the Osborn-
Parnes method in this unit. They will practice using criteria to evaluate ideas and actions. They
will comprehend a novel of survival, The Lord of the Flies by William Golding. In addition,
they will respond to various poetic selections that relate to the themes of the novel and to real
life. Students will practice a variety of activities to strengthen their ability to connect reading to
learning about life. They will also write as a way to strengthen their thinking skills as they design
anew survival curriculum for a senior year. They will research extensively and employ
technology to present their findings, using PowerPoint®, video, web pages, or publication. They
will practice their speaking and listening skills in various class discussions of literary, career, and
life topics.

Guiding Questions

Can students choose and explain personal symbols of meaning?

Can students learn to communicate orally with others in an effective manner?

Can students practice consistently good listening habits?

Can students learn and apply the Osborn-Parnes Problem-Solving Method?

Can students make inferences and draw conclusions about survival skills from fiction

and non-fiction works?

Can students master the technical techniques of creating a survival curriculum?

Can students present and defend an action plan?

Can students create criteria to evaluate ideas and actions?

Can students analyze literature effectively?

0. Can students respond to literature and make personal connections that are
meaningful?

11. Can students write with correct grammar and style to produce a useful product?

12. Can students use technology for learning?

agrwdE
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Unit 3 Grade-Level Expectations (GLES)

GLE # GLE Text and Benchmarks

Ola. Extend basic and technical vocabulary using a variety of strategies, including
analysis of an author’s word choice (ELA-1-H1)

01b. Extend basic and technical vocabulary using a variety of strategies, including use of
related forms of words (ELA-1-H1)

Olc. Extend basic and technical vocabulary using a variety of strategies, including
analysis of analogous statements (ELA-1-H1)

03a. Draw conclusions and make inferences about ideas and information in complex texts
in oral and written responses, including fiction/nonfiction (ELA-1-H3)

03b. Draw conclusions and make inferences about ideas and information in complex texts
in oral and written responses, including drama/poetry (ELA-1-H3)

03c. Draw conclusions and make inferences about ideas and information in complex texts
in oral and written responses, including public documents (ELA-1-H3)

03d. Draw conclusions and make inferences about ideas and information in complex texts
in oral and written responses, including film/visual texts (ELA-1-H3)

04. Evaluate ways in which the main idea, rationale or thesis, and information in
complex texts, including consumer, workplace, public, and historical documents,
represent a view or comment on life (ELA-1-H4)

05. Analyze and critique the impact of historical periods, diverse ethnic groups, and
major influences (e.g., philosophical, political, religious, ethical, social) on
American, British, or world literature in oral and written responses (ELA-6-H1)

07b. Analyze and synthesize in oral and written responses distinctive elements (e.g.,
structure) of a variety of literary forms and types, including epic poetry such as
Beowulf (ELA-6-H3)

09a. Demonstrate understanding of information in American, British, and world literature
using a variety of strategies, for example, interpreting and evaluating presentation of
events and information (ELA-7-H1)

09c. Demonstrate understanding of information in American, British, and world literature
using a variety of strategies, for example, making inferences and drawing
conclusions (ELA-7-H1)

09d. Demonstrate understanding of information in American, British, and world literature
using a variety of strategies, for example, evaluating the author’s use of complex
literary elements (e.g., symbolism, themes, characterization, ideas) (ELA-7-H1)

09f. Demonstrate understanding of information in American, British, and world literature
using a variety of strategies, for example, making predictions and generalizations
about ideas and information (ELA-7-H1)

11. Analyze and evaluate the philosophical arguments presented in literary works,
including American, British, or world literature (ELA-7-H2)

12. Analyze and evaluate works of American, British, or world literature in terms of an
author’s life, culture, and philosophical assumptions (ELA-7-H3)

13a. Analyze information within and across grade-appropriate print and nonprint texts

using various reasoning skills, including identifying cause-effect relationships
(ELA-7-H4)
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13b.

Analyze information within and across grade-appropriate print and nonprint texts
using various reasoning skills, including raising questions (ELA-7-H4)

13c.

Analyze information within and across grade-appropriate print and nonprint texts
using various reasoning skills, including reasoning inductively and deductively
(ELA-7-H4)

13d.

Analyze information within and across grade-appropriate print and nonprint texts
using various reasoning skills, including generating a theory or hypothesis (ELA-7-
H4)

13e.

Analyze information within and across grade-appropriate print and non-print texts
using various reasoning skills, including skimming/scanning (ELA-7-H4)

13f.

Analyze information within and across grade-appropriate print and nonprint texts
using various reasoning skills, including distinguishing facts from opinions and
probability (ELA-7-H4)

14a.

Develop complex compositions, essays, and reports that include a clearly stated
central idea/thesis statement (ELA-2-H1)

14b.

Develop complex compositions, essays, and reports that include a clear, overall
structure (e.g., introduction, body, appropriate conclusion) (ELA-2-H1)

14c.

Develop complex compositions, essays, and reports that include supporting
paragraphs organized in a logical sequence (e.g., spatial order, order of importance,
ascending/descending order, chronological order, parallel construction) (ELA-2-H1)

15d.

Develop complex compositions on student- or teacher-selected topics that are suited
to an identified audience and purpose and that include the following: clear voice
(individual personality) (ELA-2-H2)

16f.

Develop complex compositions using writing processes such as the following:
proofreading/editing to improve conventions of language (ELA-2-H3)

169.

Develop complex compositions using writing processes such as publishing using
available technology (ELA-2-H3)

17a.

Use the various modes to write complex compositions, including definition essay
(ELA-2-H4)

17c.

Use the various modes to write complex compositions, including a research project
(ELA-2-H4)

19a.

Extend development of individual writing style to include avoidance of overused
words, cliches, and jargon (ELA-2-H5)

19b.

Extend development of individual writing style to include a variety of sentence
structures and patterns (ELA-2-H5)

19c.

Extend development of individual writing style to include diction that sets tone and
mood (ELA-2-H5)

19d.

Extend development of individual writing style to include vocabulary and phrasing
that reflect the character and temperament (voice) of the writer (ELA-2-H5)

20a.

Write for various purposes, including interpretations/explanations that connect life
experiences to works of American, British, and world literature
(ELA-2-H6)

20b

Write for various purposes, including:functional documents (e.g., resumes, memos,
proposals) (ELA-2-H6)
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21. Apply standard rules of sentence formation, including parallel structure
(ELA-3-H2)

22a. Apply standard rules of usage, for example: avoid splitting infinitives (ELA-3-H2)

22b. Apply standard rules of usage, for example: use the subjunctive mood appropriately
(ELA-3-H2)

23a. Apply standard rules of mechanics and punctuation, including parentheses (ELA-3-
H2)

23b. Apply standard rules of mechanics and punctuation, including brackets (ELA-3-H?2)

23c. Apply standard rules of mechanics and punctuation, including dashes (ELA-3-H2)

23d. Apply standard rules of mechanics and punctuation, including commas after
introductory adverb clauses and long introductory phrases (ELA-3-H2)

23e. Apply standard rules of mechanics and punctuation, including quotation marks for
secondary quotations (ELA-3-H2)

23f. Apply standard rules of mechanics and punctuation, including internal capitalization
(ELA-3-H2)

23g. Apply standard rules of mechanics and punctuation, including manuscript form
(ELA-3-H2)

24, Use a variety of resources (e.g., dictionaries, thesauruses, glossaries, technology)
and textual features (e.g., definitional footnotes, sidebars) to verify word spellings
(ELA-3-H3)

25. Use standard English grammar, diction, and syntax when speaking in formal
presentations and informal group discussions (ELA-4-H1)

26cC. Select language appropriate to specific purposes and audiences for speaking,
including participating in class discussions (ELA-4-H1)

27h. Listen to detailed oral instructions and presentations and carry out complex
procedures, including writing responses (ELA-4-H2)

27d. Listen to detailed oral instructions and presentations and carry out complex
procedures, including taking accurate, detailed notes (ELA-4-H2)

29a. Deliver presentations that include the following: language, diction, and syntax
selected to suit a purpose and impact an audience (ELA-4-H3)

29b. Deliver presentations that include delivery techniques including repetition, eye
contact, and appeal to emotion suited to a purpose and audience (ELA-4-H3)

30a. Use active listening strategies, including monitoring messages for clarity
(ELA-4-H4)

30b. Use active listening strategies, including selecting and organizing information (ELA-
4-H4)

31b. Deliver oral presentations, including responses that analyze information in texts and
media (ELA-4-H4)

33b. Participate in group and panel discussions, including acting as facilitator, recorder,
leader, listener, or mediator (ELA-4-H6)

34b. Select and critique relevant information for a research project using the

organizational features of a variety of resources, including electronic texts (e.g.,
database keyword searches, search engines, e-mail addresses) (ELA-5-H1)
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35a. Locate, analyze, and synthesize information from a variety of complex resources,
including multiple print texts (e.g., encyclopedias, atlases, library catalogs,
specialized dictionaries, almanacs, technical encyclopedias, periodicals) (ELA-5-

H2)

35b. Locate, analyze, and synthesize information from a variety of complex resources,
including electronic sources (e.g., Web sites, databases) (ELA-5-H2)

37b. Access information and conduct research using various grade-appropriate data-

gathering strategies/tools, including evaluating the validity and/or reliability of
primary and/or secondary sources (ELA-5-H3)

37c. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including using graphic organizers (e.g., outlining, charts,
timelines, webs) (ELA-5-H3)

37d. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including compiling and organizing information to
support the central ideas, concepts, and themes of a formal paper or presentation
(ELA-5-H3)

39a. Use word processing and/or technology to draft, revise, and publish various works,
including functional documents (e.g., requests for information, resumes, letters of
complaint, memos, proposals), using formatting techniques that make the document
user friendly (ELA-5-H4)

40a. Use selected style guides to produce complex reports that include credit for sources
(e.g., appropriate parenthetical documentation and notes) (ELA-5-H5)

Sample Activities

Activity 1: Reading to Learn (Ongoing) (GLEs: 0l1a, 03a, 03b, 03c, 04, 09a, 09¢, 09f, 11, 12,
13a, 13b, 13c, 13d, 13e, 13f)

Materials List: pen; paper; and high-interest, multi-level readings of fiction, non-fiction, and
technical variation; three-ring binder; Skills Index BLM (See Unit 1)

The teacher should spur growth in independent reading skills and motivate students to read by
providing time and skill instruction through selected readings. Teachers will design an
independent reading program and approve selections from the literature study to foster this
development. Student choice of reading material should be allowed to ensure student interest and
engagement. Class time should be dedicated to teaching strategies that allow students to grow as
independent readers, both silently and orally. This program will be especially important if
students are reluctant readers or are not accustomed to reading independently for sustained
periods of time. The teacher should monitor this reading, making sure to incorporate both oral
and written responses to the text. Responses may be initiated through a variety of strategies,
including response logs, dialogue letters or journals, informal discussions at the end of the
reading focus time, and book talks. Whatever the strategy or combination of strategies, students
should be able to summarize their readings and demonstrate comprehension, interpretation, and
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analysis upon the request of the teacher; acquisition of such skills should be charted on a skills
index. The teacher will assess student engagement in this program by accessing the student log
of readings, their responses and the skills index. The students will check the skills they practice
within each unit and will note the date of engagement on the skills index. The Skills Index BLM
is provided in Unit 1.

Activity 2: Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, Olc, 24, 27d)
Materials list: student notebook/vocabulary log, pen, various texts from reading, dictionaries,
thesauruses, note cards, Split-Page Notetaking BLM (See Unit 1)

As students read the works of each unit and participate in class activities, they will record new
and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing
vocabulary log, which will include the following for each word:

e the definition

e the part of speech

e the sentence from the text or activity with the word used

e astudent-composed sentence using the word in context appropriately

Skill development should focus on:

e analysis of an author’s word choice

e use of related forms of words

e analysis of analogous statements
Students should see the lasting value of words selected by authors and note them as they read, so
their own vocabulary will grow to encompass words from all cultures.

Students should be encouraged to visit http://visuwords.com to study a graphic presentation of
each word they record. They should enter the word and press the arrow at the end of the search
site. While the word loads, they will scroll down to the legend at the bottom of the screen and
note which colors denote nouns, verbs, adjectives, and adverbs. Students will pay attention to
the identification of hyponyms, meromyns, hypernyms, and holomyns. They will look for the
trails that indicate similarity, opposition, participial status, attribute, or pertinence and note the
other trails that show verb group, entails, also see, causes, derivation, topic, region, and usage
domains. Students should be ready to use these words in sentences both orally and in writing. By
moving the curser over the chart and pausing on each element, the students will see that the
script appears to provide clarity. Use of this site will reinforce vocabulary learning.

Specifically for this unit, the teacher may wish to include a Lord of the Flies vocabulary list, in
addition to other words included by students in the split-page notetaking (view literacy strategy
descriptions). Students will use the Split-Page Notetaking BLM found in Unit 1, noting
vocabulary and questions on the lefthand side in the smaller column and a summary of each
chapter of the book with commentary on the righthand side. The sample below is an example of
a page of the notes a teacher might see from a student.
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Is the setting ominous? |1 Lots of clouds and static in the air.
“Hot” 1s mentioned twice.

The air is ready to “explode.” *“A
brassy glare.” “No refreshment.”
“Color drains” from everything. Clouds
“brooded.” Only the flies

Nosebleed seems like a | feasting on the dead pig prospered.

bad sign. Simon gets a nosebleed.

Cannon 2 Simon sleeps. He lay in the
“creepers.” He woke up but didn’t

Why is the light move, ‘“the dark earth close by his

“unearthly”? cheek.” He disturbs the flies when

he gets up. They “explode.” But they
settle right back on the dead pig.
Simon gets up and notices that the
“light i1s unearthly.” The Lord of

The Flies looks like a black ball when
Simon looks around. It is

hanging from a stick.

3 Simon speaks out loud to everyone.

Is he bored? 4 “What else is there to do?”
Why “nothing” instead 5 “Nothing” spoke. Simon crawled away
of no one? to the deep woods. He

walks “drearily” with no expression. He
seemed to be talking

What 1s he saying to to himself.
himsel f?
Festooned 6 Simon goes up to the “pearly light” on

the backbone of the island.

The notes will serve students well when they review for content checks and when they engage in
class discussion of each chapter. The notes will increase in value as students add comments on
the left as a result of thoughts acquired during discussion. These notes can also be used for
information as students respond to writing prompts.

Students will create vocabulary cards (view literacy strategy descriptions) to see connections
between words, examples of the word, and the critical attributes associated with the word. The
sample below serves as an example of this strategy. The teacher will require students to use a
note card for each word. They will place the targeted word in the middle of the card and use the
four corners starting with the upper right and moving clockwise for the definition,
characteristics, examples, and a visual representation created by the student.

The teacher will require students to use a note card for each word. Students will use these cards
to learn their vocabulary words. The cards will serve as a tactile way to review vocabulary and
will lead students to visualize the words. The cards may be used in a paired setting for
collaborative reinforcement as well.

Senior Applications in English<>Unit 3<>Focusing on Survival 48




Louisiana Comprehensive Curriculum, Revised 2008

Below is an example of a vocabulary card.

A shallow body of water noun
near a larger body Fr./Ital.

lagoon

The Venetian Lagoon

The vocabulary list could include the following words:
e Chapter 1: clamber, lagoon, vainly, quiver, decorous, interpose, strident, scupper,
speculate, clamor, pallor, indignation, jumble, grating, devour
e Chapter 2: warp, conch, scornfully, officious, indignant, tumult, irresistible, nimble
e Chapter 3: festoon, tendril, oppressive, inscrutable, barb, bewilder, flaunt, furtive,
glimmer
o Chapter 4: opalescence, mirage, whimper, croon, preposterous, caper, incredulously,
irrelevance, implication, shrill, malevolent, gyration
e Chapter 5: obscure, opaque, gnaw, speculation, scowl, jabber, jeer, indigo, formulate,
mimicry, inarticulate, gibbering, improvisation
e Chapter 6: squawk, bristle, relentless
e Chapter 7: jumble, dun, covert, infinite, snivel, uncompromising, infuriating, sagely,
blunder
e Chapter 8: heed, dung, stagger, spout, uproarious, skewer, iridescent, vex, crimson
e Chapter 9: corruption, tremulous, trickle, steadfast
e Chapter 10: befoul, shrill, shudder, gesticulate, Samneric, stifle, twitch, smother,
phosphorescence
e Chapter 11: squat, myopia, snivel, devastate, multitudinous, snigger, incantation
e Chapter 12: elaborate, dribble, ululation, wriggle, heave, thicket, cower, visualize,
shudder, wrench
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Activity 3: Writing to Connect and to Understand (Ongoing) (GLEs: _05, 09a, 09¢, 09d,
09f, 20a, 30b)

Materials list: teacher-developed prompts and rubrics, paper, pen, technology for publication (if
available), three-ring binder

Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts
may assume any format, but all should address comprehension and higher-order thinking skills
and lead students to connect ideas in texts and real-life experiences. Prompts can be used to
begin discussion, develop understanding, or assess learning. During discussion students will use
active-listening strategies, including monitoring messages for clarity and selecting and
organizing essential information. Students should be encouraged to identify strong insight
provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the
unit. For many teachers, the journal serves as a bell-ringer activity and forethought about a
particular topic or text or theme. Once a week, the teacher will ask students to revise a journal
entry for publication. The teacher will use these journal revisions to pull sentences for grammar
review and mini-lessons on common grammar errors. Grammar lessons will spring from student
writing, along with lessons on matters of style.

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for
development of prompts to encourage thoughtful responses to texts. This technigque serves as an
after-reading activity and reinforces comprehension on all levels. Its goals are to construct
meaning of texts, to help the student delve beyond the words on the page, and to relate outside
experiences from other texts. Following is an example list of the levels of questioning teachers
and students may generate in class discussion:

Goal Query
Initiate discussion. What is the mood created in the opening
paragraphs?

What words build this mood?

Focus on author’s message. What is Golding’s main topic in this chapter?
What conclusion can we draw about mankind from
this chapter?

Link information.
How does Golding connect death to nature and
man?

How does Golding connect Simon and the dead
parachutist?

Identify difficulties with the way the What difficulties present themselves with

author has presented information or ideas. | Golding’s depiction of Simon’s death?

Does the death scene make sense?

Did the author state or explain that clearly? Why or
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why not? What do we need to figure out or find

out?
Encourage students to refer to the text Re-examine Golding’s depiction of the tribe in this
because they have misinterpreted, or to chapter. What key words does he use that best

help them recognize that they have made describe this group?
an inference.

Along with using journals, teachers may also use Admit and Exit Slips (blank half-sheets of
paper) which allow students to respond to prompts or to pose questions as they enter the
classroom in preparation for the day or to close the day. This technique allows students, first, to
address particular concerns about reading material, homework from the night before, or in
preparation for a topical study. Second, the students are given the opportunity, on the Exit Slips,
to address learning for the day and to present their thoughts and questions to the teacher so the
teacher might address these needs in future lessons. Students should either submit the response to
the teacher for formative assessment or discuss the response with the whole class as initiation,
comprehension, or closure activities.

Teachers should also utilize reader’s-response criticism, which allows students to respond to a
text both personally and analytically. In such responses, students can answer the following three
questions:

e What is the predominant effect of this piece on you?

e What creates this effect?

e What is the significance or importance of this effect on you?

Finally, teachers should ask that students write analytically to demonstrate solid understanding of
presented materials. This type of writing can be informal, as in a one-page/one-side response or
it can be a formal personal or literary analysis essay:

e One-Page/One-Side Responses: Students write to prompts by covering one side of the
paper completely. Responses can be as structured as deemed appropriate by the teacher;
for example, students could do a free write in response to a particular theme or idea, or
they could write a “mini” essay complete with brief introduction, body paragraph, and a
conclusion. (The teacher may want to assign a word count to students.)

Activity 4: Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c,
19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 239, 25, 27b, 27d)

Materials list: samples taken from student writings, sample ACT/SAT questions, three-ring
binder for handouts, Grammar and Style Sheet BLM (See Unit 1), Grammar and Sequencing
BLM

The teacher will conduct mini-lessons focused on problems evident in student writing, oral
presentations, vocabulary development, or standardized tests. These mini-lessons should focus
on the following:

e sentence formation problems (e.g., parallel structure)

e standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive
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mood)

e standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes, commas
after introductory adverb clauses, commas after long introductory phrases, quotation
marks for secondary quotations, internal capitalization, manuscript form)

e individual-style development (e.g., avoidance of overused words, clichés, and jargon;
use of a variety of sentence structures and patterns; use of diction that sets tone and
mood; use of vocabulary and phrasing that reflect the character and temperament or
voice of the writer)

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT
assessments, from student writing, and from teacher-created models for literary and research
writing. Mini-lessons should be ongoing and skill-specific.

An example of a mini-lesson for this unit focuses on grammar and sequencing based on Lord
of the Flies. Students are to correct the mechanics and rewrite each of the statements in
standard written English. Then, they are to sequence the sentences into the correct order by
placing a “1” next to the sentence that corresponds with the event that happened first, and
then continue to number in sequence. A copy of this exercise can be found on the Lord of the
Flies Grammar and Sequencing BLM. Students will refer to the Grammar and Style Sheet
BLM (See Unit 1) as needed.

Activity 5: Surviving (GLEs 25, 29a, 30b,)
Materials List: luxury item, pen, paper

As a pre-reading activity, the teacher will tell students about the television show, Survivor,
explaining that each contestant is allowed to bring one personal item, called their luxury item,
with them. Colby, a Texan, brought the flag of Texas as his item; other contestants have brought
items such as a book, a family picture, or a talisman of luck. Whether sentimental, inspiring, or
personal, contestants choose that one item to have in a land where they are dropped with just the
clothes on their backs and limited supplies. The teacher will ask students to consider what their
item would be and to bring it to school to show to their classmates, to explain what it is, why it
was selected, and what they expect its presence would mean to them in the survival environment.
Teachers will assess students with a rubric designed by the teacher that evaluates how well
students responded to the three-part prompt of identifying an item, explaining its selection, and
delving into its significance.

Activity 6: A Study of Lord of the Flies by William Golding (GLEs 04, 26c, 27b, 27d, 30b)
Materials List: novel, Split-Page Notetaking BLM (See Unit 1), three-ring binder, pen, paper
The teacher will assign the reading of Lord of the Flies and ask students to use the split-page

notetaking sheets as they read so they can record vocabulary words, questions, and comments
(see Activity 2).
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Teachers will expect students to engage in discussion of each chapter while using the notes to
guide the discussion. Completion of notes will be checked by the teacher. As the teacher makes
the assignment, students’ attention should be drawn to the SQPL statement (view literacy
strategy descriptions) on the board or overhead, “Civilization can die in a moment.” The teacher
will invite students to pair up and generate two or three questions they would like answered as
they relate to the statement. The teacher will write the student questions on the board, starring
the class-consensus questions. The teacher may add other questions if important ones are not
asked by the students. Then, as the class reads, they will stop periodically to reflect upon the
questions and to decide about which were answered and which need more attention. The Student
Questions for Purposeful Learning strategy will provoke interest and curiosity in the students’
approach to the reading. The teacher may also design chapter quizzes to check for understanding
of assigned reading as the novel study progresses.

Activity 7: What is Good and What is Evil? (GLEs 04, 14a, 14b, 14c, 15d, 16f, 169, 17a,
17c, 31b, 34b, 35b, 37c, 39a, 40a)

Materials List: MLA Guidelines, pen, paper, computer access, Internet access, access to
newspapers and magazines, Good and Evil Essay Rubric BLM

The teacher will direct students to consider the definition of “Good” and “Evil,” researching
various definitions to compose one of their own. In addition, they are to collect five articles
from newspapers, magazines, or Internet media that demonstrate the nature of “good” and five
that demonstrate the nature of “evil” and compose an annotated bibliography of this material.
Teachers are to encourage students to embrace a range of good and evil in their collection, with
no repetition of the same topic. Using the knowledge gained from thought and research, students
are to ponder William Golding’s words from an interview in 1963, “I learned during World War
I1 just how brutal people can be to each other. Not just Germans or Japanese, but everyone. |
tried to point that out . . . some have said that the brutality of the novel is impossible. It’s not.
Look at any newspaper. . ..” Students are to defend or refute Golding’s statement, using their
definitions of “Good” and “Evil,” as well as their current examples to express their opinions on
whether or not people are inherently evil. The essay should be between 500 and 750 words and
conform to MLA documentation rules. The teacher will assess the essay with a rubric designed
to measure student responsiveness to the prompt, the accurate use of research, a clear thesis
statement, a logical organization, and a meaningful conclusion. A Good and Evil Essay Rubric is
provided. *Activity adapted from Melbourne High School in Melbourne, AU.

Activity 8: The Elimination (GLEs 03a, 27b, 29b, 30a)

Materials List: pen, paper, Ten People BLM

The teacher will provide students with a handout describing ten people who are in a desperate
situation on a craft in high seas (Ten People BLM). The boat is sinking. One small lifeboat is

available, but it will only hold six people. The captain is determined to stay with the ship and is
asked by the others to decide which six people will leave in the lifeboat. Islands are fairly close,
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and it is possible for the lifeboat to make shore. The hope is that a ship or plane will discover
and rescue the survivors. Each student is to determine which six people will enter the lifeboat
and try for the island. After the individuals have made decisions, the teacher will form groups of
three to arrive at a consensus for the group. They are to pick the six and give a rationale for their
selections. Groups will report to the class at the end of group work. The teacher will ask
students to listen for prejudice and objectivity in the group reports. Once all reports are given,
all students are to write a response to the activity addressing this prompt: What dilemmas did
you face making the choices for elimination? How did the responsibility for this decision make
you feel? What did you learn about yourself and your classmates during this activity? How
would this decision make you feel? The teacher will assess the written response by a teacher-
made rubric based on responsiveness to the prompt. *Activity adapted from Melbourne High
School, Melbourne, AU.

Activity 9: Survivor 101 (GLEs 17a, 17c, 20b, 27b, 27d, 30a, 30b, 33b, 35a, 37b, 37c, 37d)

Materials List: Osborn-Parnes BLM, process guide, pen, paper, access to Internet, access to
research

The teacher will ask students to plan to send a group of students to an uninhabited island as part
of a grant-funded educational initiative to expose students to the harsh reality of life as a final
experience in high school. They are to design the curriculum for this “new” senior year, with the
first semester being coursework and the second semester being time spent on the island, using
their knowledge and skills to survive and, hopefully, flourish. The teacher will direct students to
devise the curriculum for the first semester and to keep in mind the practical and personal skills
necessary for the group to survive and function effectively while on the island during the second
semester. For each subject chosen, the students will have to develop a description of the course
content and the intended educational outcomes. The teacher will allow some time for research
and may, for the sake of time, limit the number of subjects for the curriculum or assign specific
subjects, with class consensus, to different groups to research and develop.

To accomplish their task, students will be introduced to the Osborn-Parnes problem-solving
method by the teacher, who will explain the 6-step process and lead students through the steps
with a variation of the process guide (view literacy strategy descriptions). This guide will start
the students at the Mess-Finding Stage and lead them to Data-Finding, Problem-Finding, More
Problem Finding, Solution Finding, More Solution Finding, Acceptance Finding, and, finally, an
Action Plan. This handout, the Parnes-Osborn BLM, or one created by the teacher, can assist
students with the process as they work through the six steps of the problem-solving method with
questions at each step to spur student thought. The “mess-finding” starts with the need to change
the senior year for the survival experimental year. The teacher will lead students through the
other steps, cautioning all participants to remain open to new ideas and to practice divergent and
convergent thinking as needed. Once students understand the problem, the teacher will provide
them the opportunity to research and to confer as they gather data, define the problem, develop a
solution, seek acceptance, and deal with the challenges to their action plan. Students may work
alone, in pairs, or in groups of four. Presentations of findings and recommendations will be
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assessed by the teacher according to a teacher-made rubric based on the Osborn-Parnes model or
on a model of the teacher’s choice.

Activity 10: The Judgment (GLEs 03a, 03d, 05, 09a, 13d, 19c, 19d)
Materials List: novel, pen, paper, computer access, Internet access, access to video equipment

The teacher will ask students to consider the fate of Ralph and Jack (Lord of the Flies) using the
RAFT strategy (view literacy strategy descriptions). With this strategy, students assume a Role,
address a specific Audience, in a particular specified Form, and on a specified Topic. As part of
their inquiry, they will assume the role of judges as they will imagine Jack and Ralph before a
board of inquiry, made up of a child psychologist, a naval officer, their parent(s), their teacher(s)
and any other witnesses deemed appropriate. The teacher will direct students to render a
judgment based upon the testimony of the boys and others. Each student is to present the
judgment to the courtroom audience, along with a rationale and commentary, in one of four
forms:

e PowerPoint® presentation

e Web Page

e Film

e News Media Exclusive
The RAFT presentation of judgment will be turned in to the teacher for assessment, according to
a rubric developed by the teacher. (The teacher may also wish to discuss the requirements of
jury duty and/or use Twelve Angry Men by Reginald Rose and Sherman L. Sergel for
supplemental assignments.)

Activity 11: The Poetry of the “Beast” (GLEs 03b, 07b, 09d, 17a, 20a, 26c)
Materials List: copies of poems, novel, pen, paper

The teacher will form student groups of three for a study of poems relating to “The Beast.” Each
group is to give a literal translation of the poem, an interpretative translation, and an explanation
of connection to the experience of Lord of the Flies. The poems to be considered are as follows:

Blake, William. The Tyger and The Lamb

Frost, Robert. Fire and Ice

Gibran, Kahil. On Good and Evil

Meredith, George. Lucifer by Starlight

Milton, John. Paradise Lost, Book One, lines 157-168 and lines 242-255

Yeats, W. B. The Second Coming

The teacher will remind students that “The Beast” may serve as a symbol for any form of evil
and can differ in definition, even in the same work, from student to student. Classroom examples
of “The Beast” in school life have been recorded as grades, peers, parents, alcohol, and even the
future. The teacher will assign each group a poem with each student responsible for one part of
the assignment. The teacher will provide time for students to research this assignment. Once
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groups have completed the work, groups will report to the class. Following the class discussion,
students are to write an exit slip that defines and comments on some beast that looms closer as
the senior year slips away. The teacher will assess based upon completion of the assignment.

Activity 12: Surviving on the Job (GLEs 03a, 13e, 25, 26¢, 27d, 29b, 30a, 30b, 31b, 35a,
35D)

Materials List: Career Research from Unit 2, student handbook, access to computer, access to
Internet, Osborn-Parnes BLM

The teacher will direct students to review the career they researched in the last unit. What
factors would challenge their ability to survive on the job? What annoying restrictions of school
life recur in some form on the job? What skills do students need to improve to be a survivor in
the workforce? Students are to study their knowledge of the career, research further such topics
as drug policies, dress requirements, security concerns, work relationship rules, attendance
policies, and the like, and to call upon their experience with school to brainstorm (view literacy
strategy descriptions) a list of challenges to serve as a springboard to discussion. Teachers may
allow a skim-and-scan session on the Internet to ascertain many of these policies. Teachers may
want to employ the Osborn-Parnes BLM again for student use or simply follow the method as
students discuss the comparisons and contrasts in school and work. As a conclusion to the
activity, the teacher will allow time for an Exit Slip writing with students addressing the
question, “Knowing what you now know about surviving on the job, what new thoughts do you
have or problems do you foresee?” Teachers will assess with the use of a participation checklist,
created by the teacher, that notes both responses and the ability to listen. The teacher may also
access the Osborn-Parnes BLM for completion.

Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select
assessments that are consistent with the type of product that results from the student activities.
Develop scoring rubrics collaboratively with other teachers or students. The following are
sample assessments that could be used with this unit.

General Assessments

e Students will keep complete split-page notes covering each chapter of Lord of the
Flies.
e Students will write paragraphs and essays that address topics such as the following:
» The meaning of good and evil
» The merits of individual characters
e Students will develop visual texts for class presentation.
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e Students will create an annotated bibliography.

e Students will maintain an ongoing three-ring binder in which they will keep:
» Journals
> Split-Page Notes
> All Handouts

Activity-Specific Assessments

e Activity 7: What is “Good” and “What is Evil?” Students will write an essay in which
they consider the definition of good and evil and agree or disagree with the idea that
people are inherently evil. The teacher will assess the essay with a rubric designed to
measure student responsiveness to the prompt, the accurate use of research, a clear
thesis statement, a logical organization, and a meaningful conclusion, or the teacher will
use the Good vs. Evil Rubric BLM, which is provided.

e Activity 8: The Elimination Students will write a response to the activity addressing
this prompt: What conclusions can you draw about your classmates’ and your ability to
judge the fate of others? What decision would likely have been made if you had been
one of the 10 possible candidates for the lifeboat? How would this decision make you
feel? The teacher will assess the written response by a teacher-made rubric based on
responsiveness to the three parts of the prompt.

e Activity 12: Surviving on the Job Teachers will assess student knowledge with the use
of a participation checklist, created by the teacher, that notes both responses and the
ability to listen to the following questions:

» What factors would challenge their ability to survive on the job?

» What annoying restrictions of school life recur in some form on the job?

»  What skills do students need to improve to be a survivor in the workforce?
Students will present their knowledge of the career with further research on such topics as
drug policies, dress requirements, security concerns, work relationship rules, attendance
policies and the like and will call upon their experience with school to provide the teacher
with a brainstorm of a list of challenges to serve as a springboard to discussion. Teachers
will assess as students discuss the comparisons and contrasts in school and work. The
teacher may also assess the Osborn-Parnes BLM for completion.

Senior Applications in English<>Unit 3<>Focusing on Survival 57



Louisiana Comprehensive Curriculum, Revised 2008

Senior Applications in English
Unit 4: Learning Life Lessons

Time Frame: Approximately four weeks

Unit Description

This unit focuses on the lessons learned from living, lessons of the students, persons known to
them, and people who have distinguished themselves and been the subjects of prize-winning
biographies. Students will devote thought to the life stories of these people, each student
choosing one biography and chronicling information to formulate a resume for the person of
study. In addition, the students will analyze the biography to discern the lessons that contributed
to the extraordinary life and made it outstanding. Teachers will also ask students to make
meaning of their lives by choosing a life lesson worthy of analysis and by crafting that
experience into a polished essay, rich with significance. As a final act of analysis, students will
create a resume and cover letter for the person about whom they read and submit those for a job
they deem suitable for the applicant.

Student Understandings

Students will gain understanding of the life of a notable person, analyzing the events, actions,
words, and perceptions of that life as seen in the form of biography. They will evaluate the life
lessons that contributed to the subject’s extraordinary life. They will examine their own life
lessons. The essential goals of this unit require students to read, comprehend, interpret, and
analyze stories of their lives and the lives of others. In the process, their vocabulary will expand,
their writing skills will sharpen, and their ability to recognize lessons that lead to greatness and
life success will improve. In addition, students will hone their ability to listen, respond, and
critique others constructively in a Socratic seminar.

Guiding Questions

1. Can students analyze a text for life meaning?

Can students interpret text based on personal knowledge and experience?

Can students write a personal narrative with adequate detail and commentary to
convey the significance of a life lesson?

Can students listen, speak, and engage in dialogue so they learn from each other?
Can students use correct grammar in conveying their communications?

Can students organize information to present a well-written resume and cover letter?
Can students synthesize from their readings the life lessons that lead to greatness?

wn
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Unit 4 Grade-Level Expectations (GLES)

GLE#

GLE Text and Benchmarks

Ola.

Extend basic and technical vocabulary using a variety of strategies, including
analysis of an author’s word choice (ELA-1-H1)

01b.

Extend basic and technical vocabulary using a variety of strategies, including
use of related forms of words (ELA-1-H1)

Olc.

Extend basic and technical vocabulary using a variety of strategies, including
analysis of analogous statements (ELA-1-H1)

03a.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including fiction/nonfiction (ELA-1-H3)

03b.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including drama/poetry (ELA-1-H3)

03c.

Draw conclusions and make inferences about ideas and information in complex
texts in oral and written responses, including public documents (ELA-1-H3)

04

Evaluate ways in which the main idea, rationale or thesis, and information in
complex texts, including consumer, workplace, public, and historical
documents, represent a view or comment on life (ELA-1-H4)

05

Analyze and critique the impact of historical periods, diverse ethnic groups,
and major influences (e.g., philosophical, political, religious, ethical, social) on
American, British, or world literature in oral and written responses (ELA-6-H1)

06

Analyze and explain the significance of literary forms, techniques,
characteristics, and recurrent themes of major literary periods in ancient,
American, British, or world literature (ELA-6-H2)

07c

Analyze and synthesize in oral and written responses distinctive elements (e.g.,
structure) of a variety of literary forms and types, including: forms of lyric and
narrative poetry such as the ballad, sonnets, pastorals, elegies, and the dramatic
monologue (ELA-6-H3)

07f.

Analyze and synthesize in oral and written responses distinctive elements (e.g.,
structure) of a variety of literary forms and types, including biographies and
autobiographies (ELA-6-H3)

09a.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, interpreting and evaluating
presentation of events and information (ELA-7-H1)

09c.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, making inferences and
drawing conclusions (ELA-7-H1)

09d.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, evaluating the author’s use
of complex literary elements (e.g., symbolism, themes, characterization, ideas)
(ELA-7-H1)

09f.

Demonstrate understanding of information in American, British, and world
literature using a variety of strategies, for example, making predictions and
generalizations about ideas and information (ELA-7-H1)

11.

Analyze and evaluate the philosophical arguments presented in literary works,
including American, British, or world literature (ELA-7-H2)
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GLE#

GLE Text and Benchmarks

12.

Analyze and evaluate works of American, British, or world literature in terms
of an author’s life, culture, and philosophical assumptions (ELA-7-H3)

13a.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including identifying cause-effect
relationships (ELA-7-H4)

13b.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including raising questions (ELA-7-H4)

13c.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including reasoning inductively and
deductively (ELA-7-H4)

13d.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including generating a theory or hypothesis
(ELA-7-H4)

13e.

Analyze information within and across grade-appropriate print and non-print
texts using various reasoning skills, including skimming/scanning (ELA-7-H4)

13f.

Analyze information within and across grade-appropriate print and nonprint
texts using various reasoning skills, including distinguishing facts from
opinions and probability (ELA-7-H4)

14b.

Develop complex compositions, essays, and reports that include a clear, overall
structure (e.g., introduction, body, appropriate conclusion) (ELA-2-H1)

14c.

Develop complex compositions, essays, and reports that include supporting
paragraphs organized in a logical sequence (e.g., spatial order, order of
importance, ascending/descending order, chronological order, parallel
construction) (ELA-2-H1)

15d.

Develop complex compositions on student- or teacher-selected topics that are
suited to an identified audience and purpose and that include the following:
clear voice (individual personality) (ELA-2-H?2)

16a.

Develop complex compositions using writing processes such as the following:
Selecting topic and form (e.g., determining a purpose and audience.(ELA-2-
H3)

16b.

Develop complex compositions using writing processes such as prewriting
(e.g., brainstorming, clustering, outlining, generating main idea/thesis
statements) (ELA-2-H3)

16c¢.

Develop complex compositions using writing processes such as drafting (ELA-
2-H3)

16d.

Develop complex compositions using writing processes such as conferencing
with peers and teachers (ELA-2-H3)

16e

Develop complex compositions using writing processes such as revising for
content and structure based on feedback (ELA-2-H3)

16f.

Develop complex compositions using writing processes such as
proofreading/editing to improve conventions of language (ELA-2-H3)

169.

Develop complex compositions using writing processes such as publishing
using available technology (ELA-2-H3)

19a.

Extend development of individual writing style to include avoidance of
overused words, clichés, and jargon (ELA-2-H5)
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GLE # | GLE Text and Benchmarks

19b. Extend development of individual writing style to include a variety of sentence
structures and patterns (ELA-2-H5)

19c. Extend development of individual writing style to include diction that sets tone
and mood (ELA-2-H5)

19d. Extend development of individual writing style to include vocabulary and
phrasing that reflect the character and temperament (voice) of the writer (ELA-
2-H5)

20a. Write for various purposes, including interpretations/explanations that connect
life experiences to works of American, British, and world literature
(ELA-2-H6)

20b. Write for various purposes, including functional documents (e.g., resumes,
memos, proposals) (ELA 2 H6)s

21 Apply standard rules of sentence formation, including parallel structure (ELA-
3-H2)

22a. Apply standard rules of usage, for example: avoid splitting infinitives (ELA-3-
H2)

22b. Apply standard rules of usage, for example: use the subjunctive mood
appropriately (ELA-3-H2)

23a. Apply standard rules of mechanics and punctuation, including parentheses
(ELA-3-H2)

23b. Apply standard rules of mechanics and punctuation, including brackets (ELA-
3-H2)

23c. Apply standard rules of mechanics and punctuation, including dashes (ELA-3-
H2)

23d. Apply standard rules of mechanics and punctuation, including commas after
introductory adverb clauses and long introductory phrases (ELA-3-H2)

23e. Apply standard rules of mechanics and punctuation, including quotation marks
for secondary quotations (ELA-3-H2)

23f. Apply standard rules of mechanics and punctuation, including internal
capitalization (ELA-3-H2)

239. Apply standard rules of mechanics and punctuation, including manuscript form
(ELA-3-H2)

24. Use a variety of resources (e.g., dictionaries, thesauruses, glossaries,
technology) and textual features (e.g., definitional footnotes, sidebars) to verify
word spellings (ELA-3-H3)

25. Use standard English grammar, diction, and syntax when speaking in formal
presentations and informal group discussions (ELA-4-H1)

26b. Select language appropriate to specific purposes and audiences for speaking,
including: conducting interviews/surveys of classmates or the general public
(ELA-4-H1)

27h. Listen to detailed oral instructions and presentations and carry out complex
procedures, including writing responses (ELA-4-H?2)

27d. Listen to detailed oral instructions and presentations and carry out complex

procedures, including taking accurate, detailed notes (ELA-4-H?2)
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GLE # | GLE Text and Benchmarks

30a. Use active listening strategies, including monitoring messages for clarity
(ELA-4-H4)

30b. Use active listening strategies, including selecting and organizing information
(ELA-4-H4)

33a. Participate in group and panel discussions, including identifying the strengths
and talents of other participants (ELA-4-H6)

33b. Participate in group and panel discussions, including acting as facilitator,
recorder, leader, listener, or mediator (ELA-4-H6)

33c. Participate in group and panel discussions, including: evaluating the
effectiveness of participants’ performance (ELA-4-H6)

35a. Locate, analyze, and synthesize information from a variety of complex

resources, including multiple print texts (e.g., encyclopedias, atlases, library
catalogs, specialized dictionaries, almanacs, technical encyclopedias,
periodicals) (ELA-5-H2)

35b. Locate, analyze, and synthesize information from a variety of complex
resources, including: electronic sources (e.g., Web sites or databases) (ELA-5-
H2)

37a. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including: formulating clear research questions
(ELA-4-H2)

37b. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including: evaluating the validity and/or reliability
of primary and/or secondary sources (ELA-4-H?2)

37c. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including using graphic organizers (e.g., outlining, charts,
timelines, webs) (ELA-5-H3)

37d. Access information and conduct research using various grade-appropriate data-
gathering strategies/tools, including compiling and organizing information to
support the central ideas, concepts, and themes of a formal paper or
presentation (ELA-5-H3)

Sample Activities

Activity 1: Reading to Learn (Ongoing) (GLEs: 01a, 03a, 03b, 03c, 04, 09a, 09c¢, 09f, 11, 12,
13a, 13b, 13c, 13d, 13e, 13f)

Materials List: pen, paper, and high interest, multi-level readings of fiction, non-fiction, and
technical variation, Skills Index BLM (See Unit 1)

The teacher should spur growth in independent reading skills and motivate students to read by
providing time and skill instruction through selected readings. Teachers will design an
independent reading program and approve selections from the literature study to foster this
development. Student choice of reading material should be allowed to ensure student interest and
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engagement. Class time should be dedicated to teaching strategies that allow students to grow as
independent readers, both silently and orally. This program will be especially important if
students are reluctant readers or are not accustomed to reading independently for sustained
periods of time. The teacher should model and monitor this reading, making sure to incorporate
both oral and written responses to the text. Responses may be initiated through a variety of
strategies, including response logs, dialogue letters or journals, informal discussions at the end of
the reading focus time, and book talks. Whatever the strategy or combination of strategies,
students should be able to summarize their readings and demonstrate comprehension,
interpretation, and analysis upon the request of the teacher; acquisition of such skills should be
charted on a skills index. The teacher will assess student engagement in this program by
accessing the student log of readings, their responses, and the skills index provided. (See Skills
Index BLM in Unit 1.)

Activity 2: Expanding Vocabulary (Ongoing) (GLEs: 01la, 01b, 0lc, 24)

Materials List: student notebook/vocabulary log, pen, various texts from reading, dictionaries,
thesauruses

As students read the works of each unit and participate in class activities, they will record new
and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing
vocabulary log, which will include the following for each word:

the definition

the part of speech

the sentence from the text or activity with the word used

a student-composed sentence using the word in context appropriately

Skill development should focus on:

e analysis of an author’s word choice

e use of related forms of words

e analysis of analogous statements
Students should see the lasting value of words selected by authors and note them as they read, so
their own vocabulary will grow to encompass words from all cultures.

Students should be encouraged to visit http://visuwords.com to study a graphic presentation of
each word they record. They should enter the word and press the arrow at the end of the search
site. While the word loads, they will scroll down to the legend at the bottom of the screen and
note which colors denote nouns, verbs, adjectives, and adverbs. Students will pay attention to
the identification of hyponyms, meromyns, hypernyms, and holomyns. They will look for the
trails that indicate similarity, opposition, participial status, attribute, or pertinence and note the
other trails that show verb group, entails, also see, causes, derivation, topic, region, and usage
domains. Students should be ready to use these words in sentences both orally and in writing. By
moving the curser over the chart and pausing on each element, the students will see that the
script appears to provide clarity. Use of this site will reinforce vocabulary learning.
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Activity 3: Writing to Connect and to Understand (Ongoing) (GLEs: _05, 09a, 09¢, 09d,
09f, 20a, 30b)

Materials List: teacher-developed prompts and rubrics, paper, pen, technology for publication (if
available)

Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts
may assume any format, but all should address comprehension and higher-order thinking skills
and lead students to connect ideas in texts and real-life experiences. Prompts can be used to
begin discussion, develop understanding, or assess learning. During discussion students will use
active-listening strategies, including monitoring messages for clarity and selecting and
organizing essential information. Students should be encouraged to identify strong insight
provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the
unit. For many teachers, the journal serves as a bell-ringer activity and forethought about a
particular topic or text or theme. Once a week, the teacher will ask students to revise a journal
entry for publication. The teacher will use these journal revisions to pull sentences for grammar
review and mini-lessons on common grammar errors. Grammar lessons will spring from student
writing, along with lesson on matters of style.

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for
development of prompts to encourage thoughtful responses to texts. This technigque serves as an
after-reading activity and reinforces comprehension on all levels. Its goals are to construct
meaning of text, to help the student delve beyond the words on the page, and to relate outside
experiences from other texts. Following is an example list of the levels of questioning teachers
and students may generate in class discussion:

Goal Query

Initiate discussion. What is the author trying to say?
What is the author’s message?
What is the author talking about?

Focus on author’s message. That’s what the author says, but what does it mean?
Why did the author choose this word?

Link information. How does that connect with what the author
already told us?

What information has the author added here that
connects or fits with ?

Identify difficulties with the way the Does that make sense?

author has presented information or ideas. | Did the author state or explain that clearly? Why or
why not? What do we need to figure out or find
out?

Encourage students to refer to the text
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because they have misinterpreted, or to Did the author tell us that?
help them recognize that they have made Did the author give us the answer to that?
an inference.

*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo,
Nancy Frey, and Gay lvey

Along with using journals, teachers may also use Admit and Exit Slips (blank half-sheets of
paper), which allow students to respond to prompts or to pose questions as they enter/leave the
classroom to begin/close the day. This technique allows students, first, to address particular
concerns about reading material, homework from the night before, or in preparation for a topical
study. Second, the students are given the opportunity, on the Exit Slips, to address learning for
the day and to present their thoughts and questions to the teacher so the teacher might address
these needs in future lessons. Students should either submit the response to the teacher for
formative assessment or discuss the response with the whole class as initiation, comprehension,
or closure activities.

Teachers should also utilize reader’s-response criticism, which allows students to respond to a
text both personally and analytically. In such responses, students can answer the following three
questions:

e What is the predominant effect of this piece on you?

e What creates this effect?

e What is the significance or importance of this effect on you?

Finally, teachers should ask that students write analytically to demonstrate solid understanding of
presented materials. This type of writing can be informal, as in a one-page/one-side response, or
it can be a formal personal or literary analysis essay:

e One-Page/One-Side Responses: Students write to prompts by covering one side of the
paper completely. Responses can be as structured as deemed appropriate by the teacher;
for example, students could do a free write in response to a particular theme or idea, or
they could write a “mini” essay complete with brief introduction, body paragraph, and a
conclusion. (The teacher may want to set a word count, unless the composition is to be

typed.)
Topics might include:

In the midst of winter, I finally learned that there was in me an invincible summer.
~ Albert Camus

Education is what remains after one has forgotten everything one learned in school.
~ Albert Einstein

The only real failure in life is one not learned from. ~ Anthony J. D'Angelo

People learn something every day, and a lot of times it's that what they learned the day
before was wrong. ~ Bill Vaughan
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I learned that the only way you are going to get anywhere in life is to work hard at it.
Whether you're a musician, a writer, an athlete or a businessman, there is no getting
around it. If you do, you'll win - if you don't, you won't. ~ Bruce Jenner

The only person who is educated is the one who has learned how to learn...and change.
~ Carl Rogers

I have always grown from my problems and challenges, from the things that don't work
out, that's when I've really learned. ~ Carol Burnett

Some of the best lessons we ever learn are learned from past mistakes. The error of the
past is the wisdom and success of the future. ~ Dr. Dale E. Turner

In a time of drastic change it is the learners who inherit the future. The learned usually
find themselves equipped to live in a world that no longer exists. ~ Eric Hoffer

There are some things which cannot be learned quickly, and time, which is all we have,
must be paid heavily for their acquiring. They are the very simplest things, and, because
it takes a man's life to know them, the little new that each man gets from life is very
costly and the only heritage he has to leave. ~ Ernest Hemingway

He has not learned the lesson of life who does not every day surmount a fear.
~ Gaius Julius Caesar

I have learned this at least by my experiment: that if one advances confidently in the
direction of his dreams, and endeavors to live the life he has imagined, he will meet with
a success unexpected in common hours. ~ Henry David Thoreau

In this age, which believes that there is a short cut to everything, the greatest lesson to be
learned is that the most difficult way is, in the long run, the easiest. ~ Henry Miller

Just when I think I have learned the way to live, life changes. ~ Hugh Prather
Tomorrow is the most important thing in life. Comes into us at midnight very clean. It's
perfect when it arrives and it puts itself in our hands. It hopes we've learned something

from yesterday. ~ John Wayne

I have learned that every man lives not through care of himself, but by love.
~ Leo Nikolaevich Tolstoy

Other people may be there to help us, teach us, guide us along our path. But the lesson to
be learned is always ours. ~ Melody Beattie

I have learned through bitter experience the one supreme lesson to conserve my anger,

and as heat conserved is transmitted into energy, even so our anger controlled can be
transmitted into a power that can move the world. ~ Mohandas Karamchand Gandhi
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Friendship is the hardest thing in the world to explain. It's not something you learn in
school. But if you haven't learned the meaning of friendship, you really haven't learned
anything. ~ Muhammad Ali

One of the things | learned the hard way was that it doesn't pay to get discouraged.
Keeping busy and making optimism a way of life can restore your faith in yourself.
~ Lucille Ball

I have learned that to be with those I like is enough. ~ Walt Whitman

| learned more from the one restaurant that didn't work than from all the ones that were
successes. ~ Wolfgang Puck

I learned that familiar paths traced in the dusk of summer evenings may lead as well to
prisons as to innocent, untroubled sleep. ~ Albert Camus

In three words | can sum up everything I've learned about life: It goes on. ~ Robert Frost

Activity 4: Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c,
19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 234, 25, 27b, 27d)

Materials List: samples taken from student writings, sample ACT/SAT questions, teacher
developed Grammar and Style Sheet BLM (See Unit 1), three-ring binder for handouts, Parallel
Resume BLM

The teacher will conduct mini-lessons focused on problems evident in student writing, oral
presentations, vocabulary development, or standardized tests. These mini-lessons should focus
on the following:

e sentence-formation problems (e.g., parallel structure)

e standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive
mood)

e standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes,
commas after introductory adverb clauses, commas after long introductory phrases,
quotation marks for secondary quotations, internal capitalization, manuscript form)

¢ individual-style development (e.g., avoidance of overused words, clichés, and jargon,
use of a variety of sentence structures and patterns, use of diction that sets tone and
mood, use of vocabulary and phrasing that reflect the character and temperament or
voice of the writer)

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT
assessments, from student writing, and from teacher-created models for literary and research
writing. Mini-lessons should be ongoing and skill-specific. Students will refer to the Grammar
and Style BLM (See Unit 1) as needed.
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Mini-Grammar Lesson

In preparation for designing a resume for the subject of their biography, students are asked to
reflect upon the following resume. One of the most important features of a good resume is its
parallel structure. Revise this simple resume to show good parallel structure. After the revision,
the teacher may check the work with the Parallel Resume BLM and/or discuss parallel structure
with the class.

Owen Meany

Lives at 50 Front Street

Gravesend, NH

My social security number is 444-44-4444
Phone: 555-555-7777

Job Objective: To perform some human service for those who need to be lifted up.

Work Experience:

U.S. Army | accompany bodies to burials. 1971-74
Granite Worker Meany Granite Co. 1969-70
I was a lifeguard Summers 1969-70

Columnist ~ The Voice, Academy Newspaper 1968

Education
College University of Massachusetts 1969-1970
Gravesend | attended Gravesend Academy 1968

Related Skills:

Expertise with the diamond saw

I know a lot about military protocol.

Developed teamwork skills through basketball and a special team event called The Shot
Actor in various plays in my community

My References:
Jonathan Wheelwright ~ C/O St. Michael’s Ottawa, Canada
Pastor John Merrill

First Congregational Church
Gravesend, N.H.

Dan Needham lives at 50 Front Street, Gravesend, N.H.
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Activity 5: Magazine Smiles (GLEs 03c, 04, 13b, 13c, 13d, 13e, 37d)

Materials List: magazines, Split-page Notetaking BLM (See Unit 1), pen, paper

The teacher will distribute to students a collection of magazines that spotlight the actions and
interactions of people. Students will be asked to browse through the magazines, looking for
pictures and/or stories that lead to the conclusion that a life lesson has been learned by the
featured persons. The teacher will ask students, using split-page notetaking (view literacy
strateqy descriptions) to write down the lessons that they surmise from their viewing of the
magazines. The Split-page Notetaking BLM is provided in Unit 1. After the browsing and
recording session, the teacher will ask students to discuss the lessons they saw demonstrated in
the magazines. The teacher will record the lessons on the board, and then the teacher will lead
students in a discussion of the trends and meaning of the lessons listed. Are they typical of
ordinary lives? What do they imply about our society? Which lessons appear most important?
Which are most trivial? Which lessons appear to be universal? These and other questions
generated by the teacher or students during discussion will be addressed by the class as a
precursor to a deeper study of life’s lessons.

Activity 6: Lessons from Those We Know (GLEs 06, 26b, 37a, 37b, 37d)

Materials List: pen, paper, Split-page Notetaking BLM (See Unit 1), visual

The teacher will ask all students to talk to a family member or person they respect about a lesson
learned by that person. Students will be encouraged to seek those lessons that have most
inspired the recipient to change, to hold on to a value, or to modify a life stance in some way.
Using split-page notetaking (view literacy strategy descriptions), the students will record the
details of the person’s story and the immediate and long-range reaction to the event and will
discuss at length with the chosen person the meaning of the lesson and its influence on the life
the individual has thus far led. The Split-page Notetaking BLM is provided in Unit 1.

Students will choose the manner in which they discuss this lesson with the class. Some may
want to show a video of their interview; others may use still pictures and a narrative or choose
some other method of conveying the lesson. A few might even choose to have their person
appear as a guest and share the lesson personally with the class. At any rate, all students should
have some form of a visual, as well as a narrative to share with the class. Peers and teachers will
use a simple rubric to judge the effectiveness of the presentation, and all students will note the
lesson in the form of a GIST (view literacy strategy descriptions) for each presentation. The
statements should be limited to 25 words each.

Following the presentations, students will compile the gist statements, eliminating repetitions,
and will add this list of lessons to those discovered in the magazine assignment. The record of
lessons will be maintained in students’ split-page notes.
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Activity 7: The Great Biography Study (GLEs 03a, 04, 07f, 30a, 30b, 33a, 33b, 33c, 37¢)

Materials List: biographies, Split-page Notes BLM (See Unit 1), pen, paper, Great Opinionnaire
BLM, Split-page Notes for the Socratic Seminar BLM, Socratic Feedback Form | BLM, Socratic